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ABSTRACT

Three million children being schooled in the
educational system of America are expected to forego the
use of their native language while in the school environs
and accept English as the mode of communication.

This resecarch, of quasi-experimental design., assessed
the effect of mode of language instruction upon the sty-
dent’'s concept of self as well as student achievement in
reading. Suspecting that non-English speaking parents are
also affected by the mode of language accepted by the
school, a third measure was made of parent-school rela-
tionships.

Four village schools in the Kuskokuim district of
Alaska having the Eskimo dialect of Yuk as their vernacu-
lar, participated. Two served as subjects. Treatment was
the Yuk Instructional Program. wherein Yuk was used as the

primary language of instruction.

Results:
Control schools were significantly more advanced in
reading as measured by the SRA Achievement Series,
Treatment schools evidenced significantly greater
concept of self on six of the fourteen sections of the Yuk

Mcdified Tennessee Self Concept Test.



Total rapport of treatment school parents with the
school was significantly more positive as measured by a

Parent Opinionaire.
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INTRODUCTION

Schools are the institutions charged with the duty
of educating. Two of the major purposes of education ares
{1) to pass to the young of a society a mass of accumulated
knowledge prescribed by that society ag necessary for their

youth to learn, and (2) to facilitate the acculturation of
the young into the larger society.‘
The task is not a simple procedure of placing an
array of prescribed items in front of students for them
to digest. A multiplicity of interacting forces confuse
and disallow the success of such a plan. The problems do
not normally arise in the choosing of what items shall be
included in the knowledge package. This can, and has been
negotiated and agreed upon. It is possible for members of
a society to meet., discuss and agree as to curriculum
composition, as evidenced by the syllabi produced by

state and school districts.2

1william M. Alexander. ed., The Changing Secondary
School Curriculum {New York: Holt, Rinehart and Winston,
1967), pp. 5-8.

27, Lloyd Trump and Pelmas F. Miller, Secondary
School Curriculum Improvement {(Boston, Mass.: Allyn and
Bacon., Inc., 1968), p. 19.




The cause of much of the difficulty arises not from
the knowledge but from the receivers of the knowledge,.
Showing students what they are to learn does not guarantee
that they will proceed to learn it. Educators have long
realized the task is complicated by the fact that students
do not assimilate information at an equal rate, with equal
enthusiasm, equal facility, nor are they able to use their
perceptual senses equally well, 3

Experts in human development and learning theory
recognize that each individual is unique. To cope with
this, educators may restructure knowledge to suit the
receiver. The mass of elements which comprise the curri-
culum remain relatively unchanged in content but are
fragmented into packages and units of varying shapes and
sizes in order to appeal to a student's unique capabi-
lities. Should the student be found to succeed best
through the avenue of vision, materials will rely more
on the visual approach. Should his auditory perception
be more sensitive, knowledge will be presented more through

aural methods. Deaf will be taught through the manual

3patricia Cayo Sexton, The American School (Englewood
Cliffs, New Jersey: Prentice-Hall, Inc. 1967), p. 82.

-2-




alphabet or perhaps speech reading techniques. Adjustments
in the structurc of the classroom, the number of youngsters
taught at one time, the length ¢of the day, will be made

for the neurologically impaired. The knowledge 'packets’
may be doled out in smaller portions for the student able

to profit at a slower pace. A reverse strategy might he

suggested for the gifted individual able to digest material

in grosser amounts.4

Curriculum adjustments incorporated into school
programs, such as the illustrations given., are tangential
to Bruner's belief that al)l knowledge can be acquired if
offered to the learner in small, ahropos segments.5

A second premise of learning theorists closely
related to the idea of dissemirnating basically constant
material in a variety of ’'packéges' is also important to
this study. That is the assumption that learning is cumu-

lative, or accrued. Teaching must be directed to the level

and past expcriences of the learner in order for acquisition

4charles J. Brauner, American Educational Theory
{Enylewood Cliffs, New Jersey: Prentice-Hall, Inc., 1964},
p. 121

5; S. Bruncr and others, Studies in Cognitive
Growth (New York: Wiley and Sons, 1967}, p. 30.

-3~



of knowladge to occur. The student has a reality which
is the life he 1s living., He has himself and the worid
outside himself, which he takes in through his senses and
refashions according to whatever has happened during past
experiences., If the school is to be effective in its
association with the student, it must admit to the
reality of that self in the classroom. New learning
must be built on the known.® In Piaget's words:

"The organism can assimilate only those things

which past assimilations have prepared it to

assimilate. There must be a system of meanings.

an existing organization sufficiently advanced

that it can be modified to admit the candidates

for assimilation which accommodation places before

it. There can never be a radical rupture between

the new and the 0ld; events whose interpretation

requires a complete extension or reorganization

of the existing structure simply cannot be

accommodated to and thence assimilated."”

Restated, the units ¢of curriculum content should be

varied and apropos to the learner and instruction should

be gearcd to begin with the real level of the student.

®Hildegard Thompson, Indian Education. U. S. Depart~
ment of the Interior, Bureau of Indian Affairs (Washington.
D. C.: Government Printing Office, March 1, 1962), no. 370.

Tpatrick Mooney. "A Comparative Study of Achievement
and Attendance of 10-14 Year 0Olds in Other Scheool Organi-
zations" (unpublished Ph.D. dissertation proposal,
University of Florida, 1967} p. 32.

-4-




A third underlying assumption affecting the direction
of the present investigation involves language. Credence
is given to the belief that language is the personal
property of the individual., establishing a sense of self,8
Because it does belong to a person, we dare not take it
away. We should not demand that it be supplanted with
another langﬁage. nox suppressed, nor ridiculed. We may
only respect the language as a part of the human being.
and perhaps ask that another language be added. Such an
addition can occur only if the reasons for it are urderstood
and accepted, Humans express their individual personali-
ties and communicate their wants and desires through language.
They are judged partly by what they say. Because of this,
language is a very personal possession.9

It is the thesis of the present investigation that
specific curriculum adjustments should also be made for
youngsters who enroll in American schools and have as their

basic form of communication a language other than English,

Bu. s. Department of Health, Education and Welfare.
Excerpts from Speeches of Conference on Improving Engligh
Skills of Culturally Different Youth, ed. by Arno Jewett,
Joseph Mersand and Doris V. Gunderson,{Washington, D. C,:
Government Printing Office., 1964) no. 5, p. 3.

91bid., Ruth Gordon., "Ways to Improve Oral Communi-
cation of Culturally Different Youth,” pp. 101-2,

‘5-



NEED FOR THE STUDY

Most nations want their citiZens to read and speak
in the national language. Rarely a nation in the world
does not have groups or sizeabhle sections of people who
do not speak the native tongue. 1In the United States.,
the problem is widespread, from native Indians to each
new flux of immigrants. Three million American school
children come from non English speaking homes.l0 1In
New York City. one tenth of the total school population
is comprised of gstudents whose mother tongue differs
from the national lanquaqe.ll Three hundred separate
languages are spoken by the 600.7)0 American Matives
living within the nation. 12 schools have not questioned

whether the learning of the national language is desirable.,

10Theodore Anderson and Mildred Boyer., Bilingual
Schooling in the United States. January, 1970 (Austin,
Texas: Southwest Educational Development Laboratory,
Office of Education, Departmeﬁt of Health: Education anrd
Welfare) p.5.

lNancy Modiano, “A Comparative Study of Two Approaches
to the Teaching of Reading in the National Language" {unpub-
lished Ph. D. dissertation, New York University, School of
Education, 1966) p. 12.

12Report of the Subcommittee on Indian Education to
the President of the United States. Robert F. Kennedy.
chairman {(Washington, D, C.,: Government Printing Office,
1969) p. 31. -
6=



The status of English as the official language of the
United States has never been in doubt. The major cavil
concerns the method of learninq.13

Results of educational programs for children with
other language backgrounds have been discouraging. The
Bureau of Research of the United States Department of
Health, Education and Welfare sponsorced an extensive
study of the status of schooling for bilinguals in the
United States. Two volumes of printed information,
observations and descriptive data published in January,
1970, reveal bilingual youngsters in schools of the
nation are not receiving quality education. Authors
Anderson and Boyer state:

"Children with other language backgrounds not only
are left illiterate in their mother tongue. bhut
are also left illiterate in English.”

13Modiano, "A Comparative Study of Two Approaches
to the Teaching of Reading in the National Language,”
p. 15,

14anderson and Boyer, Bilingual Schooling in the
United States., p. 20.




Referring to the general attitude of the 90% who
speakX the national language toward the 10% who do not.15
the report states:

"Negative attitudes exist toward non-English

speech in the United States.... Well-meaning

dpmericans mouthe their acceptance of natives

into the mainstream of United States life if

they can 'operate' in our language and 'pass

for one of us'."19

Ex-Senator Ralph Yarborough of Texas, motivated by
his belief that inequality of education exists for those
who dc not speak the naticnal language., authored the first
bilingual education bill ever introduced to either House
of Congress, signed into law by President Johnson, in
1968. 17

Evidence of the dissatisfaction of the nation with
the status of education for bilingual children is sub-
stantiated by the seventy-siX projects sponsored by the

federal government during the 1969-70 school year.

Seventy-five million dollars was granted specifically

151pbid., p. 3.

161bid., p. 22.

17pilingual Education Act., Statuteg at Large, Vol.
81, 90th Congress lst Session., P.L. 90-247 {1967}, p. 816.

-8~




to encourage new approaches in the teaching of the non-
English speaking students.l8

Further discouraging evidence regarding the schooling
of one particular ethnic group was reported by Senator
Robert F. Kennedy's Indian Education Committee. After
two years of visiting Indians in their homes and schools.
traveling to all parts of the country. listening to
government officials and to experts, and looking closely
into every aspect of educational opportunity this nation
offers its Indian citizens, the members concluded:

"...0ur national policies for educating American
Indians are a failure of major proportions,"19

Concern for the educational disabilities of the
nation's Indian population has been further stimulated
by the publication of current statistics, i.e. (1) the
average educational level for all Indians is five school
years, (2} dropout rates for Indians are twice the

national average, (3) eighteen dollars per year, per

18ynited States Department of Health, Education and
Welfare, Office of Education, Projects Undexr the New
Bilingual Education Program, Reprinted from American
Education (October., 1969), OE-30023.

19robert F. Kennedy., "Report of Robert F. Kennedy's
Indian Education Committee.,” Inequality in Education,
Center for Law and Education, Harvard University. number
7: p- 30-
-9-




child is spent for textbooks and supplies in Bureau of
Indian Affairs schools--the national average is forty
dollars. {(4) nearly one-third of the entire tribe of
forty thousand Navajo Indians are functional illiterates
in English,20

Increasing awareness of the status of the bilingual,
minority group of Indians resulted in concern and dismay.
Awareness also instigated concrete attempts by legisla-
tors and educators to imprcve the education of the
American native.

The Bureau of Indian Affairs of the United States
Department of the Interior. had been operating 226 board-

ing and day schools for native Americans.?l

President
Johnson issued a diraective to the Bureau that administra-
tion of the programs was to be turned over to local

boards.22 1Indian people were, for the first time, to be

20ReEor; of the Subcommittee on Indian Education to
the President of the United States, Robert F. Kennedy.
chairman (Washington, D. C.: Government Printing Office, 1969)

21Robert F. Kennedy, "Report of Robert F. Kennedy's
Indian Education Committee,” p. 31,

22yalter F. Monsdale, “Remarks on Submitting the
Indian Education Bill to the Senate, "Inequality in
Education., (Harvard University: Center for Law and
Education, number 7), p. 2.

-10-




given authority and the responsibility of policy makers
and permitted to structure the school curriculum for
their children.

Senator Walter E. Monsdale and Senator Edward M.
Kennedy, intent upon improving the lot of natives, jointly
spongsored the Indian Education Bill.2? A unique feature
of the bill was that it did not simply provide some funds
and set up administrative machinery to do more of what
had been done in the past, It hoped rather to change the
nature of what had historically been Indian education.
Whereas education had been that "imposed by non-natives
of white educational institutions,”24 a major component
of the bil. stated all programs and projects were now to
be planned, operated, and evaluated by tribal communities
and pvarents of the native child affected.

A third attempt to rectify the condition of native
education came in the form of a recommendation from
Senator Robert F. Kennedy's Indian Education Committee as
a consequence of their two year investigation. It 1is

particularly cogent to the present proposed research,

-11-



The opinion of the committee was that education for
the native of the United States had been consistently
unsuccessful, that it was still in a paltry condition and
that much of the basis for its lack of success related to
language. The committee recommended that programs to
meet 8pecial, unmet needs in the Indian Education field be
developed., emphasizing the "necessity for bilingual
efforts. "2

The present study attended to the effects of mode

of languadge instruction upon one particular group of

American natives.

25y, s, Congress, Senate Subcommittee on Indian
Education, "Indian Education - A National Tragedy - A
National Challenge.," 1969 Report of the Committee on
Labor and Public Welfare United States Senate S. Rept.
80, 91st Congress, lst Session, report no. 91-501
{washington, D. C.: Government Printing Cffice, 1969)

-12-



DELIMITATIONS OF THE STUDY

Aleuts, Athapaskans and Eskimos of Alaska are
expected to forget their native or mother tondue while
in the school environs. Focus for this study was directed
to the Eskimos of the Kuskokuim District of Alaska where
the Yuk (YOOK} Eskimo Dialect is the vernacular.

Educational policy regarding mode of communication
as stipulated for schools in the contiguous United States
is supported in this district as well. That is, all
instruction. both formal and informal verbal exchanges are
conducted in English.26

Specifically, the study involved three villages in
the Kuskokuim district of Alaska wherein Yuk is the
indigenous language. Children enrolled in the schools
of these villages have traditionally received instruction,
and been expected tOo converse in the national language,
English.

In September 1970, first year children in the village

schools of Akiachak., Nunapitchuk and Napakiak became the

26Modiano, “A Comparative Study of Two Approaches of
Reading in the National Language." p. 8.

-13-



subjects of anh unhique programlof instruction., The medium
of verbal exchange in these schools has been, since that
date, the 2skimo Dialect of Yuk. Instructionh. conversa-
tion and all verbal interaction is now conducted in their
mother tongue.

To date, no research has been conducted relative to
the effectiveness of the program. Educators intuitively
have suspected that the imposition of a national lahguage
on children with a differing mother tongue may have been
the cause of gevere learning difficulties. as well as
attendant emotional strains onh the cohcept the student
has of himself engendered by a conflict between the home
and the school.27 The present research critically and
systematically ascertainhed whether Oor not these intuitive
reactions have been accurate.

The Yuk Dialect program of instruction in Alaska
offered‘an opportunity for controlled research of com-
parative design. The present inhvestigation assessed not

only the effects of the maxde of lahguage instruction upon

27cultural Bilinguals and Composition: Native
American Education at the University of Oregon.” English
for American Indians. Newsletter of the Office. of Educa~
tion, Bureau of Indian Affairs., U. S. Department of
Interior, William R, Slager, ed. {Washington, D. C.:
Government Printing Office, Spring., 1971} pp. 29-32.
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the cognitive domain of student learning. but also on the
effective aspect of student self concept.

The regard the home has for the school program relates
to the effectiveness of that program.28 Parents' attitudes
may be transmitted to their young and reflected in the
children's performances.29 As previously mentioned.
President Johnson's directive to the Bureau of Indian
Affairs and a major stipulation of the Monsdale-Kennedy
Indian Education Bill emphasized the immediate need to
consider the native community in toto., when structuring
educational programs for their young. For these reasons,
the present research also measured parent attitudes as
effected by the mode of language instruction in the school.

Until such data was collected and analyzed, the value
of the 'Yuk Educational Program" was unknown., and efforts
to improve or change programs in schools with clients
from bilingual homes could not be based upon systematic

evaluation,

28patricia Cayo Sexton., The American School, p. 2.

291pid., pp. 59-61.



HYPOTHESES

Three major hypotheses were tested.

H;: Students in the Yuk Eskimo Dialect school program
have more positive self concepts than students in

traditional Eskimo school programs.

Hp: Students in the Yuk Eskimo Dialect school program
have a higher level of achievement in reading than

students in traditional Eskimo school programs.

H3: Parents of students in the Yuk Dialect school program
have more positive attitudes toward the school

programs.
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REVIEW OF THE LITERATURE

This chapter has as its focus theory and research
in three major areas which bear directly upon the present
investigation: (1) language research: {(2) self concept
theory and research: and (3) studies of parent-school
relationships,

LANGUAGE RESEARCH

Controlled study of the effects of the mode of
language in American schools has been difficult to accom-
plish in the past. Traditionally, ag previously mentioned,
schools in the United States suppress the use of the
mother tongue if different from English.30 A smattering
of teachers have attempted styles of bilingual programs.
but on a sporatic subjective basis, making controlled
comparative studies difficult to complete,

Studies that were undertaken in this nation tended
to assume English was to be learned and used for instruc-
tion. For the most part researchers would, thercfore,
focus upon developing better methods of instilling the

national language upon children from homes of a different

30M0diano, "A Comparative Study of Two Approaches to
the Teaching of Reading in the National Language,” p. 10,
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mother tongue.3l 1Interest was not in analyzing the merit
of teaching different patterns of 1anquage.32 Nor has
clinical inguiry into the emotional dynamics of language
learning usually been a subject of interest.33

Internationally, previous studies concerned with
monolingual, bilingual, national language or vernacular
aducation have also most freguently beesn in the nature of
surveys. They have resulted in valuable inventories of
existing programs,34 but here, too, comparative studies
with controls of experimenter bias have been rare.3?

Two major projects that were comparative in design

were completed by Orato in the Phillipines in 1953, and

31Lloyd S. Tireman, Teaching Spanish Speaking
Children, (Albuquerque: The University of New Mexico
Press, 1948).

32Marjorie Smiley, "Research and Its Implication,”

Excerpts from Speeches of Conference on Improving English
Skills of Culturally Different Youth, pp. 35-61.

331hid.

3dmodiano, "A Comparative Study of Two Approaches to
the Teaching of Reading in the National Language,” p. 9.

35pedro T. Orato, "The 1loilo Experiment in Education
Through the Vernacular," The Use of Vernacular Languages
in BEducation (Paris: UNESCO, 1953) pp. 123-131.

18-



Modiano in Mexico, in 1966, Both stressed the importance
of language mode upon the cognitive domain of the students.
Orato investigated academic advancement.3® Modiano's
interest lay in measuring whether a monolingual or
bilingual approach results in greater success in learning
the national language.37

Lacking in the literature is data relating the effect
of language mode upon the affective sphere. Accepting the
belief that all human behavior is motivated by an indivi-
dual's concept of self3® leads to the importance of the
study of the effect of mode of language instruction upon
student self concept.

SELF CONCEPT THEORY AND RESEARCH

Increased interest in theories and research concerning
the self is evident in the literature of the past thirty-

five years generated by such scholars asg Chein, Sarbin,

361pid.

37Modiano, "A Comparative Study of Twoe Approaches to
the Teaching of Reading in the National Language."

38arthur W. Combs and Donald Snygg, Individual
Behavior: A Perceptual Approach to Behavior, {New York:
Harper and Row, 1959} p. 78.
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Rogers. Snygg and COm‘bs.39 All agree that the regard a
person holds for himself directs his adjustment and behav-~
ior. His ideas about himself are his most important ideas.
Cabianca suggests that positive experiences and
associations with others are needed in order for an indi-
vidual to maintain and enhance his adequacy.40
The self is basically a social structure formed in
an organized manner through social experiences, states
Mead. When these patterns are accepted into the conscious
concept of self, psychological adjustments result and the
individual becomes comfortable and free from tension.%l
Theorists such as Snygg and Combs believe that all
human behavior is directly related by this need of the

individual for enhancement.42

3%ruth C. Wylie, The Self Concept: A Critical Survey
of Research Literature {(Lincoln: University of Nebraska
Press, 1961}, p. 317.

40william Angelo Cabianco. "The Effects of a T Group
Laboratory Experience on Self Esteem, Needs, and Attitudes
of Student Teachers.," {(Unpublished doctoral dissertation.
Washington State University. 1967}, p. 25.

4lcarl R. Rogers, “The Organization of Personality,"
American Psychologist, II (September, 1947}, p. 364.

42combs and Snygg. Individual Behavior: A Perceptual
Approach to Behavior, p. 78.
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Giving credence to the assumption that behavior is
power fully influenced by the concept of gelf makes the
regearcher recognize the importance of study of self
concept. By studying the differc.ces in people's self
concepts we will then understand the differences in the
way people are now and how they will act in the future.
Most important, believes Dr. William H. Fitts, we should
be able to help people change themselves and their beha-
vior when we can learn how to help them change their self
concept.43

Combsg, in discussing how self concept might be
improved, holds that when people feel threatened:

“{a) their perceptions become narrowed to the
threatening events. and (b) they are forced to

the defense of their exigting perceptual orga-

nizations. The more secure the individual self,

tha2 less he will feel threatened by events and
the more open he can be in relating to the world
about him."44

An individual is only able to explore his perceptual

field and discover new experiences of which he has never

43william H., Fitts, The Self Concept and Human Behavior:
A Research Program Of the Nashville Mental Health Center
(Nashville: Nashville Mental Health Center. 1965} p. l.

44prthur W. Combs. ed., Perceiving, Behaving, Becoming:
A New Focus for Education, 1962 ASCD Yearbook (Washington,
D.C.: Association for Supervision and Curriculum Devclop-
ment, 1962), p. 56.
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heen aware, notes Rogers, when there is the absence of
threat.45 He empi.asizes that the absence ¢f any factoer
which might attack the concept of self permits more effec-
tive changes in one's self image.

Theory of self is intricate, complex and incomplete.
Common agreement of most of these writers is found in the
promise that a positive effect c¢an be made on how a per-
son sees himself only in the absence of threat.

further agreement is found with the hypothesis that
verbal reports of conscious experience are valid. Analy-
518, tests and rating scales constructed on verbal
production are reasonable.46 According to Wylie, no
research as yet has proven that unconscious self concept
measures predict as well, let alone better, than conscious

self concept measures. 4’

45Rogers, “The Organization of Personality,"” p. 365,

461rwing G. Sarason, Personality: An Objective
Approach {New York: John Wiley and Sons, Inc., 1966},
p. 101.

47wylie, The Self Concept: A Critical Survey of
Research Literature, p. 318.
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Generally, research involving self concept can be
categorized as follows: (a) investigation concerned with
the influence 0f antecedent factors upon resulting self
concept: {b) investigations concerned with antecedent
conscious self concept upon resulting behaviors: and
(c) investigations concerned with the relationships between
conscious self concept and possible relevant variables,
without interest in the antecedent-consequent direction.48

RESEARCH OF PARENT-SCHOOL RELATIONSHIPS

The current popularity of the concept of school
accountability and the freguent occurrence of school bond
election failure has let to research concerned with the
community's regard for the school. Logic dictated that
assessing the emoticnal temperature of local inhabitants
would aid schoo)l administrators. Data of the mood of the
parents it was believed would have an immcdiate effect
upon the financial support given to the school .49

Considering the emphasis placed ¢n the assessment of

s " ' e L i
publlc Oplnlon in the philosophy of school-community

481pid., p. 4.

4981mpson. Robert J. ,"Does PR Breed False Security?"
Michigan Educational Journal. 41 (January, 1964), pp. 5-8.
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relations, it 1is surprising that so little research has
been conducted on matters of methodology. Charters states
that while public relation researchers seem to be adept
with techniques of population sampling., methodological
developments for measuring opinion and attitude are for
the most part 1acking.50

Hand did construct a Questionnaire to measure what
people want from their school and what they think they
are getting.51 Downey authored an instrument to assess
the public's views on the tasks that public education

should perform.52

Neither instrument claims reliability
or validity statistics to justify widespread use.

The majority of studies over the last fifty years
are of two kinds: normative and status. Normative sur-

veys are collections of professional opinions on the values

of public relations technigques and programs. Status

50Charters, Jr., W. W., "Public Relations." Encyglo-
pedia of Educational Research, 4th edition, ed. by Robert L,
Ebel {London: Collier-MacMillan Limited, 1969) p. 1031,

5lyand, Harold, What People Think About Their Sc
{New York: Harco'irt, Brace Javanovich, Inc.. 1948).

52Downey, Lawrence W., The Task of Public Education
(University of Chicago: Midwest Administration Center, 1960).
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studies describe a set of circumstances related to
public relations at a particular time and place.
Normative studies oPines Charters, are in some ways
curious., A list of public relations techniques is assem-
bled by the investigator and then submitted to some
authoritative jury to rate in respect to their effec-
tiveness., The ratings are than statistically compiled
according to their judged effectiveness.>3 The curious-
ness lies in the practice of substituting consensus of
opinion for empirical testing Of cause-effect linkages
such as displayed in Miller's work completed in 1943.54
Particularly cogent to the present investigation are
the studies which have related the effectiveness of stu-
dent's educational programs and student achievement to
the status of the home.
There has emerged over several decades of research
a well-supported theory of interactionism that holds that

"intellectual development results from a dunamic interaction

>3charters, Jr.. W, W., "Public Relations." p. 1032,
54viller, Delmas, "An Appraisal Technique for Programs

of Pubhlic School Relations" (unpublished doctoral disserta-
tion, University of Pittsburgh, 1943)}.
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hetween ¢genetic and environmental variables.">> According
to this theory. control of the stident's environment and
gaining support of the student's family has the potential-
ity of affecting the student's success to the point of
advancing acacemically, or failing.

As specified in the Elementary and Secondary Education
Act of 1965, federal funds are being used to strengthen
programs such as Head Start. Other programs for vre-
school children emphasizing the need to include parents
in planning the child's education are evident in every
state of the nation., All stress the positive effect that
close ties between parent and school can have on the
academic advancement of the child.

56

Deutsch's research in 1964, and Wolf's the year

following.27 lent further support in reaffirming the

55Ritsher, Cynthia, "Pupil Progress." Encyclopedia
of Educational Resecarch. 4th edition. ed. by Robert L.
Ebel (London: collier-MacMillan Limited, 1969) p. 1057.

96pautsch, Martin, “Facilitating Development in
the Pre-School Child: Social and Psychological Pexspec-
tives," Merrill-Palmer Quarterly, 10: 249-64, 1964,

>7Wolf, Richard M., "The Measurzment of Environments,"
Proceedings of the 1964 Invitational cConference on
Testing Problems. ETS. 1965, pp. 93-106,
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importance of parental expectations and aspirations upon
student success.,

Speaking to the topic of educational format for the
future, Bloom in 1966 said:

"Much of the educational effort, especially at

the pre-school level will be directed toward

parents because of the realization that parents

inevitably play important roles in the success

or failure of their children."58

Interestingly, Soviet educators have apparently come
to agree that there is a crucial need for home-school
rapport. In 1967, the Ministry of Education for the
Russian Republic announced a program which encourages
metual planning between the academes amd parents to give

children a head start.sg

5Bploom, Benjamin 5., "Twenty-five Years of Educa-
tional Research, American Educational Research Journal.
#3:213 3:1966, p. 213.

59Rritsher, Cyntha, Pupil Progress. p. 1057.
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DESIGN OF THE STUDY

POPULATION CHARACTERISTICS

Czneral Information

Most current estimates put the number of Eskimos.,
Indiane and Aleuts residing in Alaska at about 55,350

people.60

Eskimos comprise glightly more than half of

the total native population. Seventy per cent of them
live in villages on the western and northern coasts of
Alaska along the Bering Sea and the Arctic Ocean. 81

Ssome Eskimos have shifted tO cities in Alaska., Or migrated
to other states. The popular assumption that villages

are vanishing. however., is not true. Thirteen fewer
separate native communities {(of twenty~five Or more
persons) are existing today than were in the 2950 census.
However. over eighty per cent of those continuing to exist

are larger than they were seventeen years ago. More than

half are growing more rapidly than the estimated rate of

60Governor's Commission on Cross~Cultural Education,
Time for Change in the Education of Alaska Natives,
Charles K. Ray. chairman. Juneau. Alaska: State Department
Printing Office., 1970, p. 1.
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net natural increase. The population of 2968 was a third
larger than it was 1n 1950, 92

It 1s a young population, with a median age of 15,3
years. Madian family size is 5.3 persons;63

Egkimos are citizens of the United States ang of
Alaska. As aboriginal people they have special status
under federal law. They hold political office, pay taxes.,
serve 1n the armed forces, accept and exercise the rights
and duties of citizens, and are not., as occasionally mistaken,
wards of the government.

Livelihogod

Year round jobs in most villages are few. Only
one-fourth of the work force has continuing employment.64

Food gathering activities provide basir subsistence. Sup-

plementary earnings come through the saie of furs. fish,

— -

62p)aska Natives and the Land, (Wwashington, D.C.:
United States Government Printing Office, 1968).

63Governor's Commission on Cross-Cultural Education.
Time for Change in the Education of Alaska Natives, p. 5.

841bid., p. 7.
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arts and crafts, as seasonal consStruction workers., cannery
workers or fire-fighters.
Health

The average age of death for all Alaskan natives.
including Eskimos, is half that of other Americans. The
death rate is more than twice that of white Americans.®3
Discouraging though this statistic may be, it is encourag-
ing to note the rate of death in 1968 was one-~half what
it was in 1951.66

The three principal causes of death in 1966 in the
Eskimo population were influenze and pneumonia, diseases
of early infancy, and accidents. One-fifth of the total
deaths for the same year occurred in persons under one
67

year of age.

Education

Adult Eskimos are likely t¢ have less than an eighth

68

grade education, Native children in the elementary ang

651pid., p. 10.

6?Ibidol po 110
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secondary schools of Alaska comprised one-fourth of the
student population in 1969.69 over half of these attended
schools in villages as previously described.... predominantly
native communities. small anrnd remote, characterized by low
levels of formal education among adults, widespread use of
native languages, reliance upon food gathering. seasonal
employment and welfare payments as economic bases.7o
Schools in the villages are operated directly by the
State Department of Education of Alaska, or the United

States Bureau of Indian Affairs.

SAMPLE FOR THE PRESENT RESEARCH

The prescnt study involved four villages of the
Kuskokuim District., Inhabitants ¢f these communities,
other than a few families such as those of the village
gchool teachers, are all Eskimo. All four of the schools
are administered by the Bureau of Indian Affairs Education
Department of the United States government. The indigenous
language of all of the communities is the Eskimo Dialect

of Yuk (pronounced YOOK).

691pid., p. 13.

70114,
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Instruction has been in English. Until quite
recently, students who used the vernacular, even for
informal verbal exchanges with their peers. during the
school day were punist’ned.—"‘l

Proposals to offer an educational program te¢ native
children of Alaska in their own language had been totally
rejected by the legislature. With the passage of the
Federal Bilingual Act in 1968, the time was opportune to
resubmit a proposal.

Irene Reed and Pascal Afcan of the department of
Linguistics at the University of Alaska. together with
their assistants, were directed to hegin translation of
materials for instruction of reading, writing, social
studies and math, from English texts into the Yuk Dialect.

In September of 1970, children entering school for
the first time in the villages of Akiachak., Nunapitchuk
and Napakiak began learning under the new regime. That
is, Yuk was used, and has continued to bhe used. as the
primary language of instruction.

First yYear children in the three villages of

Kwethluk, Napasiak and Kasigluk continued to be schooled

71Libet Johnson., Tundra Times, November 4, 1970,
ppc 1-2-
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in the traditional format. English, in other words. has
remained the medium cf verbal exchange,

METHODOLOGY

The study was uasi-eXperimental in design. First
year students in the vi llage schools of Akiachak, Nuna-
pitchuk and Napakiak were to serve as subjects.... the
'Yuk Program of Instruction" was considered treatment., and
first Year students in the village gschools of Kwethluk,
Napasiak and Kasigluk would function as control,

Three instruments were used in the investigation of
student self concept, student achievement and parent atti-~
tude. They were chosen as the hest available to test the
hypotheses.

THE YUK VERSION OF THE TENNESSEE SELF CONCEPT SCALE (YTSCS)

The Tennessee Self Concept Scale wag developed by

ritts?’2 as a measure of self concept. Work of the TSCS
began in 1955 with the purpose of developing an adequate
instrument on the self concept to assist in bringing
together many research and clinical findings. A large

mass of self descriptive items derived from other measures

72William F. Fitts, Tennessee (Department of Mental
Health) Self Concept Scale Manual (Nashville: Counselor
Recordings and Tests, 1965).
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and from written self descriptions of patients end
non-ratients were gathered and classified. Clinical
rgvatologists jrrdged the items, classifying them into &
svatem from which they obtained a Total Posgitive Self

Score., Fourteen scores in sll of a person's regsrd
for self are derived from the 1503.73

Fitts claims that the TSCS is probsbly the most
universelly applicsble instrument for messuring self
concept and pefers to it3 use with high school students,
delinouents, soldiers, nursing students, mental patlents,
and others,

The test manusl presents evidence of extensive
treatment for test validity and reliability. A relisbi-
lity coefficient of .9” for Total Positive Self 3core
was found uning test-retest methods on siity students
attending collere over s two week period.

The instpument reauires that students resad and
respond to the items in English., Because of this, the
instrument wss modified to allow the exrminer to read the

items to the exeminegs. Subljiects in the present




investigation might not be capable of reading. They were
capable of indicating their reaction to the spoken items
on the answer sheet. Also, in order to present the items
to the children in the vernacular, all items were trans-
lated by Pascal Afcan, a linguist at the University of
Alaska, into the Yuk Eskimo Dialect.

The modifications of the original instrument were
approved by its originator., Dr. William Fitts. His
opinion that the scores would not be negatively affected
by the alterings is based upon the stable resuits obtained
in previous research in which the instrument was translated
in French. Spanish and Greek.

THE SRA ACHIEVEMENT SERIES., LEVEL 1-2, READING FORM C

This instrument, popularly used throughout classrooms
in many states including Alaska as a measure of student
academic achievement, was used in this study to produce
reliable, comparative advancement ¢’ the three subject
classes and three control classes. The eventual educational
goal of all six classrooms is tO graduate students able to
read, write and function in an English-speaking culture.
For that reason., we wished tc obtain a measure of how well
the students are advancing toward that dcal and presented
the scale in its original form, English.
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The basic function of the SRA Achievement Series,

Reading 1-2, Form C is to measure pupils' basic achieve-

ment in the broad curricula area of reading.

Total reading proficiency is ascertained through a
tally of four sub areas: (1) verbal-pictorial associa-
tion, (2} language perception, (3) comprehension, and
(4) vocabulary.

Total testing time, including the distribution of
materials, the reading of directions. testing and rest
periods equals three hours and five minutes. To minimize
the length of any one session, testing has been spread
over four separate periods.

The test emphasizes power rather than speed, so
examinees are not pressured by time in answering and
should be able to present their peak performance,

The SRA manual reports a correlation between the

74

vocabulary and comprehension sub-tests of ,73. Alter-

nate forms correlated .83 when administered with a year's

75

separation. Reliability is comfortably high considering

the long time interval betwean testing,

Tagpa Achievement Series, Examiner's Manual., (Chicago,
111inois: Science Research Associates Incorporated, 1965).

731biq.
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Assessment of the validity of the test could he
obtained by correlating it with other popularly used read-
ing tests. The authors report no such information on
concurrent validity.

John T. Guthrie. reviewing the battery for Buro's
Mental Measurement Yearhook, reported he could not locate
any studies anent such data conducted by others, Guthrie
felt the usability of the test to be substantial since it
allowed for administration and interpretation of results
by teachers with no special training.76

Since the present study chose to analyze between
group achievement and would have no need to refer to
national norms, and since the administrators of the

instrument would be unsophisticated in psychometric test-

ing, the SRA Achievement Series, Level 1-2, Reading,

Form C was an apt choice.
YUK PARENT OPINIONAIRE

The Yuk Parent Opinionaire is an original instrument

composed of a personal statistics section, plus four
generxal sections reflecting parent opinion toward the

school.

7650hn T. Guthriec, The Seventh Mental Measurement
Yearbook. ed. by Oscar Krisen Buros (Highland park. New
Jersey: Gryphon P,ess, 1972) vol. II, pp. 706-707.
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As in the method of construction of the Tennessee

Self Concept Scale, a pool of items was derived from other

parent inventory opinion polls, plus descriptive state-
ments offered by personnel in the educational public
relations field. The compiled items were gleaned from

James Hymes Index,’? How the Nation Views the Public

Schools, '8 Harold Hand's Community Survez.79 and a survey
80

questionaire.
The four major sections of investigation were:
(1) Information, (2) Communication. (3} Attitude, and
(4) Rapport.
The length of the Opinionaire was kept short to
increase its chance of being completed by all the chosen

subjects with little inconvenience to them. The Opinionaire

" 3ames Hymes, Effective Home-School Relations (New
York: Prentice-Hall, 1953).

78George Gallup, How the Nation Views the Public
Schools (Princeton, New Jersey: Gallup International, 1969},

79Harold Hand, “Illinois Inventory of Parent Opinion,"”
What People Think About Their Schools (New York: Harcourt
Brace Jovanovich, Inc., 1948),

804ighlights from 197l Opinion Survey Metropolitan
Public School, Nashville, Tennessee (Denver, Colorado:
Research Services Inc., 1971).
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.otaled thirty-nine questions in all. Fourteen of these,
by their very nature, produced knowledge of the dedgree of
rapport hetween the respondant and the school. The face
value of such duestions as, "Do you know the name of your
child's teacher this year?", "What is your child learning
at school this year?"”, or "Does your child tell you about
school?" indicate to some deqgree how close the parent was
to the school and his awareness of its machinations.

Items of a more attitudinal nature were rated on a
three degree gcale of "most important," "somewhat important.,”
and "least important." As examples, the question "Would
you like your child to become a teacher?” was weighed as
"most important.” "What subjects do you think should be
taught?” was considered ''somewhat important." "What do
you think of the school building?"” ranked as "least
important.”

Still, question of the validity and reliability of
the instrument would he justified. No conclusions as to
positive or negative relations hetween parent and school
was therefore attempted in +his study. No individual
respondent was rated as evidencing strong or weak rapport

with the school. Results are reported as intact groups
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relating trends of how one village group of parents compare
to another village group of parents.

DATA_COLLECTION

Some altering of the data collection dates had to
occur due to unforeseen events. One of the selected
villages had a 'white out' and was snowed in, making it
necessary for the examiner's schedule to be adjusted. It
was hoped that the three measures would be obtained after
the children subjects had been enrolled in the program for
two academic years, placing the date of data collection at
June, 1972. With the delays caused by inclement weather,
communication interruptions., and students leaving the
school situation to go to fish camp sooner than expected,
the date when all data was gathered was advanced to June,
1973.

The SRA Achievement Series test was administered to

the subject and control groups by the classroom teachers,
as a group test, during the school day.

The Yuk Modified Version of the Tennessee Self concept

Scale was administered to the classes en masse, also during
the school day. It was, as previously mentioned, delivered

in Yuk.
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The Yuk Parent Opinionaire reguired that the parents

of the children be assembled at the schools at the close
of the regular day's session. The questions were read to
the parents in Yuk., their vernacular.

TREATMENT OF THE DATA

Composite scores were obtained from the Yuk Modified

Version of the Tennessee Self Concept Scale and the SRA

Achievement Series, Level 1-2, Reading, Form C. Groups

were handled intact., rather than relating one village as
opposed to another. Non-parametric statistical methods
were chosen as the only justified manner in which to handle
the data, as normal distribution was questiOnable.Bl

We chose to keep the two Yuk schools as one score and
the two English schools as one score. This method. however,
would not point out any variance in a school because of
teacher, support of one local school superintendent over
another, or other possible intervening factors. Given

that the sample population was so meager, testing for the

effect of intervening factors seemed unsound.

8lg_ Lindquist, Design and Analysis of Experiments
(Boston, Massachusetts: Houghton Mifflin, 1953} Chapter 3.
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Categorical scores were obtained from the Yuk Parent

Opinionaire. Non-parametric statistics were applied to

test the difference between the two groups for the reasons

stated previously.82

82Rupert Klaus, Ph.D., statistician, opinion given
at conference, Murfreesboro poard of Education Central
Office, Tennessee, January, 1971.
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STGNIFICANCE AND LIMITATIONS OF THE STUDY

Significance

Few studieg have been reported which investigate
the relative merit of teaching bilingual children in the
national language as compared to teaching in the mother
language. Fewer studies still have focused on variables
other than the cognitive domain. Attempts to measure
effects on student self concept in guch programs is
virtually non-existant.

Parent support of the school program has been
considered an important ingredient in the degree of success
the program will have. It is possible that the United
States school policy of disallowing students of a home
language different from English to use their home language
while in schnol has affected the support the parents might
give, The school may have weakened the chance of building
a bridge of common interest by removing the beams of
communication,

If this study sheds some light upon ithe effect of
this program of Yuk Dialect Instruction upon student self
concept and parent scheol rapport, it will provide ugeful
information for future participants in the program.
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Results may also be germane to the many schools in
other parts of the United States with clients from bilingual
homes.

Limitations

It is recognized that generalizability from the
findings are limited by the lack of programs explicitly
like the present c¢ne in nature, having the unique locale
and population to be studied.

A basic weakness of the design might be considered
to be that the subjects were not assigned randomly. Though
an attempt was made to check the matched equality of the
groups as to age, sex, language, ete,, it ig feasible
that other uncontrolled variables filtered intc the program.

Lastly, as thig was field research, rather than a
laboratory study. conditions, though more realistic., were

not as easily controlled.
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ANALYSIS OF THE DATA

This chapter prescants an analysis of the data
obtained through the use of three evaluation instru-
wents employed 1n the present investlgation. The
methods used in analysis of the data as well as the
statistical results will be described for the SRA

Acniecvieent Series, Level

1-2, Road{gg, Form C (SRA),

the Yuk Modified Version of the Tennnessee Sclf Concept

Scale (YTsCS), and the Parent Opinionaire,

POPULATION SURVEYED

Four villages participated in the study, two
scrving as control and two filling the role of treat-
ment subjects.  All students who began schooling in
September, 1970, in the four village schools completed

the YTPSCS and the SRA. Their parcnts were to complete

the Parent Opinionaire.

Tests were administered in the spring of 1973, By
June, 1973, all raw data had been cellected and inferential
statistical analysis beyan.

Table I prescnts a tally of the population surveyed,
The names of the three tests are shown along the vertical
axis. Names of the four participating villages head the
columns, with treatmeont villages noted by an asterisk.

The number of respondents from each village for each test
is plotted on the chart.
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TABLE I - Tally of Respoendents to SRA, Parent
Opinionaire and YTSCS for Four Villages

Kwethluk Napasklak Napakiak* Nunapitchuk*

Student
Sclf Concept 10 1¢ 12 9

S5tudent SRa
Acnlevement 10 10 12 9

Parent
Opintonaire v 15 24 8

fyiliages using the Yuk Educatlonal Program in their schools

Data received from the control village of RKwethluk on
the Parent Opinionaire was considered to be of questionable
value for two reasons. First, moere than half of the opinion-
aitres were rceturned only partially completed. Second, it was
assumed that the test was administered in a group session, or
there had been a great deal of interaction during the test
session, for questions that were answored reccived exactly
the same response on all the parents' answer sheets.,

Data from the villayes of Napaskiak, Napakiak and
Nunapitchuk on the Parent Opinionaire reflected the person-
alitzed response of ecach particlipating parent, The Kwethluk
methoa ot reaching an opinion by consensus resulted in data
which did not prescnt a viable basis for comparison with
the other villaygces and was theorefore deleted from analysis.
Tnis decision is manifested on Table 1 by the zero for

Parent Opinionulre returns under Kwethluk,
~46-
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PARENT OP LN IONALRE:

Raw data was recorded on Parent Oplnionaire tally
Forms devised for the dual purpose of improving the
manageability of the information and providing the
researcher with a composite view of responses from cach
village. It was thus possible to detect general trends
and reactions with but a glance. This technique made
the untform responses of Kwethluk immediately apparent.

Opinionaire Design

The Parent Opinionaire includes 39 questicons grouped
into tho four categeries of: Infeormation, Communications,
Artitude and General Rapport. deasurabile scores were

assignaed to ecach question by use of the following moethodology

a)  Each of the categorical sectlons was assignoed an

oruinal value ropresentative of its respeclive importance

W

Lo the tobtal measurement of parent attitude, Using Fishburn's
ordinal measure technigque, the rankings were converted to
probabilities totaling 1,0 for the total test., The respec-
Cive probabllitiles werce then multiplicd by the total test
seore (103 points), to arrive at individual category scores,
Finally the scores woere subjectively adjustced Lo accomodate
Judegoa differonces botween patred categories, as 1llustrated
tn Table T on page 48,

i) Witnin cach catoeygory, the guestions were labeled

an tirst, aonewiat, or least lmporiant., tHuing FPishburn's

a ;FLshhurn, P.CL, "Analysin of Docisions with
incomploete dnowledge of Probabulitices,” porations Rescarch,
Marcig, 1963, V. 13, pp. 217-237,

"4?"
O
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TABLE II - Individual Category Scores for Parent

Opinionaire
Cateyory Importance Computed Computed Adjusted
_Ranking Probability Points _Points

Information 4 .1 10 i5
Communications 1 .4 40 35
Attitude 2 .3 30 30
General Rapport 3 .2 20 20

TOTAL 1.0 100 100

Sets of Inequalities Measure Technique84, the ranked questcions
were then assigned probabilities. Thus, when multiplied by
the number of points assigned to the category, an individual
guestion point allocation resulted. Small adjustments to
total category scores were required due to unit rounding of
individual gquestions.

TABLE I1I - Cateyory Point 4llocation for the
Parent Opinlonaire

Catecgory Number of Points Questicn Polnt Range
Questions Allocated Low High
[nformation 13 14 1 2
Communications 10 35 2 5
Attitude 10 32 2 5
General Rapport 6 19 2 5
TOTAL 39 100 1 ]

8"_1__!_)_3}_,_1'. y PP, 217237,
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c) Most of the questions required qualitative responses,
The qualitative responses were transformed to quantitative
scores by the coding methodology described in Table IV of the
Appendix.
Descriptive Statistics
The means of the categorical sections and the overall

total are shown below:

TABLE V - Means for Parent Opinionaire

Village N Test Section
I II I1I v Total
Napaskiak 14 8.9 22.3 23.7 11.6 66.4
Nunapitchuk® 8 11.8 23.1 24.4  13.3 72.5
Napakiak* 24 8.3 21.9 25.6 14.5 70.3
TOTAL 46 9.1 22.2 24.8 13.4 69.5
Yuk Average 32 9.1 22.2 25.3 14.2 70.8

Non Paramectric Statistics
Student T and F tests were rejected for analysis of this
measurement because of the required assumption that the sam-
pled populations are normal. The principle reason for rejec-

tion was the lack of prior use of the Parent Opinionaire test

on a large sample of the population. A Chi Squarce Goodness
of Fit test was run on sample responses, Computational Table VI
is located in the Appendix. The hypothesis of normality was

rejected to a level of significance of 0,001l. Non Paramctric
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statistics were utilized for analysis of the Parcat
Opinionaire measurement,
Wilcoxon Test
A Wilcoxon Matched-Pairs Signed-Rank test was run
on control and experiment means }or the four sections and
total test scores. (Table VIT of Appendix.) The results
showed an overall test difference favoring the experiment
(Yuk) group to a level of significance of .04,
Chl Square
Chi Squarc Contingency Table tests were run on cach
test sectlion,  (Table VIII of Appendix.} Only the Attitude
section showed any significance, (level of significance =

0.05). This difference was for numbers of scores

exceeding 24 in that secction,

YUK MODIFIED VERSION OF THE TENNESSEE SELF CONCEPT SCALE

In order to revecal gross trends or reactions of

students to the Yug Modified Version of the Tennessee Se]f

Concept Scale (YTSCS) and to increase the tractability of
the material, raw data was recorded on Self Concept Tally
Forms. an example of the first four questions of the
scale charted for the ten respondents ol the villagye of

Kwethluk can be seen in Table IX which follows




TABLE [X - Lxcerpt of Self Concept Tally ¥orm
for Village of Kwethluk

Village - Kwethluk . Respondents by Code Number
f | I

' i T_-‘
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! false/true - : ' o o
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é true ‘
S ’
o false —
o mostly falsc ‘
3p false/true :
mostly true
ﬁ true
3
£

——

mostly true

E
true I

false
mostly false
194 false/true

Responses from ecach student of cach village were

charted on an individual profile sheet. Fourteen scores of

a person's regard for self arce derived from the YTPSCS. They
arc: Self Criticism (sC), Total Positive Score (), Positive
Identity (1), Positive Self Satisfaction (2}, Positive Beha-
vior {3}, Physical Sclf (A), Moral-bthical Seclf (B), Personal
Self (C), Family sSclf (D), Social Self (E), Total Variability
or inconsistency (Vq), Variation within tne columns (V)

Variation with rows (VR), Distribution of responscs (D).
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These facets of image of self were computed and noted on the
students' profile sheets, an example of which i1s located in
the appendix, labeled Table X,

A secticnal preofile shect was then developed on which
all the students’ scores from a village were transposed,
providing four all-encompassing profiles, one for cach
villaye. fotal, Mean, Percentile, Grand Total and Grand
Mcan tallies were procured from the raw data charted on
these sectional profile forms, The secticnal profile sheet
for the village of Kwethluk is given on the following page.
Similar compositcs were assembled for the villages of
Nunapitchuk, Napaskiak and Napakiak,

Non Parametric Statistics

The use of the Student's T or F Analysis of Variance F
Test was rejected for evaluation of YTSCS differences. Both
of these tests assume that the sampled populations are normal
and thilis asswaption scems tenuous because (1) the Yuk version
of the test 1s unique and untested, (2) nine of the 100 quaes-
tion had to be deleted, and (3} it is questionable whether
such an ethnlic group in the midst of sociclogical change
would exhlblt normally distributed self concept character-
1stics.,

A Chi_Square Goodness of Fit Test was conducted on the
first two of the fourtecn test categories to better evaluate

this subjective rejection of normality. The results



TABLE XI - Sectional Profile Sheet for YTSCS
for Village of RKwethluk

r ST SRS =T TS T TN iy o TTaE T[T
] M e e} O LTI RV o TR I oo T =r . wn | o
— N i — = =~ A —t Ty =r
< | ~
| S
— L
a7 < N |~ | = o lw |w |~ | e e | e
- o~ (o] (28] — ™ o — —~ —~ . [as) e~
M ™~
™~
@) =r < < o [ o] [ag] e~ ~ (28] e~ P~ o~
o M NN = R T s T I o ™ « | 0 | =
w |~
= jee) w0 w L M ~ — lag] < ™~ fas} M —
~ [Ta T R 7o ~ i joo o ™ b fae] . ~N | W
™~ e}
e}
o L - e T e B K Y- P (= 0 O | o
&3 Kol =r < <t D [Ta] = [¥a] ¥ 0 . (2]
) i}
M
| . — 4
TR e S v.] O (v | [~ e < ~ ~N | n
() Tn} < %e) ¥} [¥e] ¥} w0 Ne] ¥ e] O . ™~ —
[ I SN
Na}
w (@ o oy | |®m N oy | — < T | ™
L] O© o i [ v i o noo o . e |~
o | w
D
— | |~ N o |~ [T e T P o (o)} iy}
) " w0 ¥ Vel [Ta! [Ta! ¥ LS w O . ~
~ Ly
M
moom ~ 1 m |e W |~ [0 |m |w = < |
4 Ty} oo~ ™~ [VoRR AT R I o (Tal ITa i . —
— Na}
O
[Ts} O ~r [aa) o~ X o~ < P~ < [¥e) Y=} [ag]
™ w o D 1o |m |l @ |ov o (= . ™
~ |~ — -t s} o
o
o U UURRIU R -t ——t— —
= (v @ v T P T A o TR (= B ™~ "m w | o
~ e (v ™ c o (o oy oy el e |y | ey
— | | o
12
M~ o | @ |~ iy | g | o = < | m
— o oy i | -y [~ | | < . O
— ~ | —t —~ | X5 (=
o | o~
—
o —— . _r— e s e ——
~ o AS Vs T V=T o S I+ « T = o (= o Ta) | w
o w o |~ (= o |l |~ | v o . Te)
NN M M Mo e ™~ ™~ [To T -
o ™~
™~
5L |
—~ @ =] w0 ™ i@ ] ~ a8 ] [Ty] o] o o~ ™~ ™~
L W M le | i [ (™ N M e | e | =
4 () )
] ] b
3 - —_ i
, H
| o
il |
] <J 0N e e | fo I~ o e (e )
ol o — o
3 J rt [
— e} = o U
— =] 3 2 M
Q e &4 o) O o)
o= 92} b5 = | o

ERIC > ! -5 13-

Aruitoxt provided by Eic:




showed the following:

Test
Section Meaning
sC soell Criticism
p Total Positive

Reject

Significance
Level

This would appear Lo varify our

parametric statistics for evaluation

.02
LG5
subjective rejection of

of the YTSCS.



Descriptive Statistics

and Percentiles

Mceans

YTSUS

P XII
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Wilcoxon 'fest

A Wilcoxon Matched-Pairs-Signed-Rank Test was run on
control and experiment percentile means for all fourteen
test sections. The means for sectlons eleven through
fourteen were made negative so that a lower score, (re-
flecting less variability), would compute as a positive
difference. The results show a difference in favor of the
experiment, or Yuk Educational Program Group, to a level
of significance of .03,

Chi Square Contingency Table Tests

Investigation of individual data points in different
test sections revealed a unique pattern whereby contrnl
yroup scores appedred to centralize within a narrow range
of potential section scores, while treatment group re-
sponses appeared to concentrate below and above this
range. Chi Square Contingency Table Tests were conducted
on ecach section to verify this pattern. Six of the four-
teen tests showed significant results as shown below in
Table XIII1.

TABLE X1I1I - Significant Results from YTSCS Data

T - NUMBER OF OBSERVATIONS T
Significant Below Within | Above

Score Range Range Range Range | Significance
scC 22-29 4 13 24 .01
P 276-316 8 25 | 8 .05
Row 1 95-107 13| 14 14 .01 *
Row 3 | 93-103 12 15 14 .00l
Col.A 53-61 s 22 14 01
U BT R B T N R R Y “Jos
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Complote statisties [or the Chi Square Contingenuy
Table Tests plus Lhe calculations of Goodness of Fit and
Wilcoxon Matched-Pairs-Signed-Rank are located in cthe
Appendix, 'Pabloe XIV Chrough Table XXI, for review,

SRA ACHLEVEMENT SERIES, LEVEL 1-2, READING, FORM C

Results of the SRA Achicvement Seriegs, Level 1-2,

Reading, Form C, (SRA), recelved from the villages were
assembled intoe four Class Record Forms. Raw scores, grade
equivalent scores and percentile scores in the five facets
of{ reading tested by the SRA were recorded for each re-
spondent from each village. Tables XX1I, XXIIT, XXIv
and XXV, lccated in the Appendix, are ceopies of the Class
Record Forms wihich resulted. The [ive reading skills
testod were verbal-plictorial association, language per-
coption, comprehension, veocabulary and total readilnyg,

Villuge mean scores by test sccetion were thon com-
puted with thoe results shown 1n Table XXVI of the
Appondix,

Parametric Statistics
Al Analysis of Variance was conducted on four

factors:

Factor Description Levels
A foangunygo 2 (Yukx, bnglish)
B Typi: Bcore 2 (Raw, Pereentileoe}
L‘ Jest Section 9 ywworbal-piletorial,

language perception,
comprehension, total
reading, vocabulary)

N Replications 2 (vontrol village:s,
treatment villages)

e



Complete comp utational results are in evidence in
Table XXv1I of the Appendix. The results are summarized
below in Table XXVITI.

TABLL XXVIII-Summary of ANOVA for SRA

S L I T T T
|
variable |} Difference Significance
Foas Between Villages none
"l
Fa Between Languages .001
Fp ! Between Type of Score .001*
Fo - | Belween Test Sections } .001*
FaB i Interaction Languagyce/ E
i Type Score i 025
S U _ S ; —
Fac i Interaction Language/
: Test Sccticon 1 none
S E — e
Fae Interaction Type Score/
Test Scection ! L001*
i mmm e b e m—— e —— e e — e e = 3
Fapc Interaction Type Score/
Tast Scction/ i
Language L none

f&%ﬁﬁEE?&"HﬁE“FB“E&Ei"aééiﬁﬁ’
Analysis of Variance results directly influenced three

vonclusions: (1) that the English, or contro! group, per-

formed siygnificantly better than the Yuk, or treatment

group, on Lhe test as a whole, (2) that the superiority

of the Bnglish group was significantly more pronounced for

percecentile than for raw scores, and (3) that there was not

a significant difference in the relative superiority of

the Englisih group hetwoeen test sccotions,  They were constant

througnout,




Chy Square Contingency Table Tests

subsequent Chl Square Contingency Table tests were
run using Yate's Correction for Continuity. The test
data is located in the Appendix for review, labeled
Table XX1X through XXXII. The tcsts indicate that,
desplte the third conclusion above, there may be differ-
ences in the relative performance between test sections.,

It must be pointed out, however, thore are some
rules of thumb which quide a statistician's use of a
enl sguare test that have direct bearing upon the pre-
sent resecarch. Normally, the total number of obscrva-
tions should not be less than fifty, and there should
be at least a frequency of five in each expected
frequency class, 85

While unless otherwise stated, the chi square tests
uscd in this study meet the sccond condition, none meet
the first considering the sample size is less than fifty.
Therefore, the results displayed on page 68, 1n Table
AXX1TI must be evaluated accordingtly,

pespite the negative resnlis of Lhe Analysis of
Variance Test, we are ied to beliove that the superiority
of the English over the Yuk groups on the SRA test is nmore
pronounced, as measurced by the prevalenceo of higirel scores,
rather Lhan average scores, on those scections of the test

vrClark and Sehikade, Statistical Methods for Business
Decisions, {(Clneinnatti: Scuthwoestoern Pablishers, 1969),
prdiyer 427,
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TABLE XXXIII - Chi Square Significance Within
Test Sections for SRA

Test Section Type Score | Threshhold | Significance
Score**
language perception percentile 27 0.0l
language perception raw score 90 0.02
vocabulary percentile 40 0.01
vocabulary raw score 12 i 0.05
-

**Pogts were run on numbers of students exceeding the
threshnold score.

that measure Language Pcrception and Vocabulary. Perhaps
it is also meaningful that significant differences were
not found 1n the Verbal-Pictorial and Comprehension sec-
tions of the test, neither in percentile nor raw scores.
Supplementary Statistics

Because the requisites of number of observations and
cell frequency in the present study were not fully satis-
ficd, a Wilcoxon Matched-Pairs-Signed-Rank test was
applied to the SRA data. The rescarcher's curiosity is
admittedly the main reason non-parametric¢ statistical
analysis was pursued. The findings are not offered as
venerable truths., Tt may be of interest, however, to note
that, as Table XX1V on the following page displays,

significance did still occcur,

-G~




TABLLE AxXN1V=- Willcoxon Adalched-Pairs-Signed-Rank Test
for SRA

Test Section English Yuk bi
la 50.6 G.1 +44.5
b 54,4 10.3 +44,1
2 59.1 13.0 +45,5
b 35.8 33.9 +5.9
Ja 35.5 15.3 +20.2
b 53.0 15.2 +37.8
4a 39.3 25,2 +14.1
b 67.4 23,3 +38.1
Ja 49.73 9.3 +40,2
b 48,2 21.4 +26.8

Total = O

1o (1o = 1)

M, - a = 27.5

10(11) (21}
(_-;rll = 2 4 = 9 . 8

Sianiiicant at o2 = ,003

-61] -



I. SUMMARY , RESULTS AND RECOMMENDATIONS
summary

A unlgue program of instruction was deveioped for use
in a few village schools of thoe Kuskokulm district of
Alaska. Instruction Ln this proyram was given in the Yuk
iiskimo dialect, which Ls the indiygenous language of the
Kuskokulm arca. Reading, math, social studies and other
academic materials were translated into Yuk.

Tnis study was conducted to determine 1f there 1s any
relationship petween the Yuk Educational Program of Instruc-
tion and (1) the reading achlevement of students who began
school 1n September of 1970 and had becn enrolled in the
program for two and one half years, (2) the sclf concept
of students who began school in September of 1970 and had
been enrolled in the program for two and one half years,
and (3) the rapport of the parents of those chlldren
with the school.

Specifically, subjects for this study consist of
students in the village schools at Qwethluk, Napakiak and
Nunapltchuk as well as thelr parents. The populatlon 1s
further limited, as mentioned 1n the preceding paragraph,
to students who first enrolled in school in Septomber,
1970.

The SRA Achicvement Series, level 1-2, Reading, form
C, (S#A), onc of the three i1nstruments used in this study,
was preparad by Seionae Rescareh associlates, Incorporated

in 1463, [t was designed to cevaluate pupils’ basic
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achievement in the broad curricula arca of reading.
It is the only instrument usced in this rescarch that
was presented in English.

A second instrument, The Tennessee Sclf Concept

Scale, was developed by Dr. William Fitts during the years
1955 throngh 1965. Fourteen subscores can be calculated
from the responses to this test, all of which reflect the
concept the subject has of himself. Modifications were
made on this instrument in translating it into Yuk, and
eliminating the need for subjects to have proficiency in

reading. Directions and questions of the Yuk Modified

Version of the Tennessee Self Concept Scale, (YTSCS),

were read by examimers. Answer Booklets were developea
containing picture, rather than word clues.

The Parent Opinionaire was the third measure taken in

this study. It contains questions relating to the respon-
dent's knowledge of the school, the frequency of his contacts
with teachers and administrators, his attitude toward and
general rapport with the school program. Developed speci-
fically for this investigation, its purpose is to present
trends of positive or negative reactions to the schooi
program by parents of children in the prograim.

Comparative data were collected from the instruments
and subjected to statistical analysis as sultable for cach

test.

-H3-




Parametrice statisties, including Che Sqaare
Cont togeney Tables usneg Yates Correction for Continaity,
Analys=is ol Varitance on four tfactors ol the test, as weltl
a5 Wilcoxon datched=Pairs-Signed=Rank, wore apropos far
aalvasrs of the SRAL

NoOm=paraRncet rie statistices were seloctaed as proper
ror both the Parest Opanilonaire and YISCS measurces.

This doecision was endotrsed with tihe rejection of nor-
mality, which resalted from a Civi Square Goodness of
it test. Uhil Square Contlngeecy Tables for cach sce-
tion ot bothr of these tests were completed. A Wi lcoxon
Aatched=Pairs-Signed=Rank analystis of all fourteen tost
soections of the YrS5Cs was obtauned. Parent Opinlonaire
data, alao subjected to Wilcoxon Matched-Palrs-Signed-
Ranr treetment, resulted n osoores for the four sections
plis one for toe total toest,

Results

Poe findings by the investigator are listed boelow
Wit some discusstan of their fuplications,

. students in the Yok Bskimo Dialect school pro-
gram pave more positive soll coneept s than students in
tradit tonal Bskimo scliool programs,  The difference in
Pt of the experim ot groap computod ol a ostatisticoet
Joevel oF sagniticance of (493,

The tradit ronal, or control group, wno woere Laught
otz e e s e el b oh Danegaang, tonded o con-

trabizc ahout the average scores, wnile the Yuk group

O
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tended to be bimodal, ocutside this centralized range,
This scoring 1n the excremes was computed as significant
at the .01 lovel for Seolf Criticism, .05 level for Total
rositive Score, .01 level for Positive Identity, .001 level
for Positive Behavier, .21 level for Physical Sclf, and
.05 level for Family Self.

Graphically illustrated, the groups' clustering might
be projected as in the following sketch:
TABLE XXXV - Histogram lllustrating Distribution 2f Scores

on YTSCS

Traditional
{Control)

huk (Experimental) Yuk (Experimental)

The manual for the Tennessece Sclf Concept Scale offers

explanations of the nature and meaning of the part scores
obtained from the test. Germane to this study are the des-
criptions presented for the six paris found Lo be signifi-
cantly superior for the Yuk ¢group over tine English group.,
A.  Tho Self Criticism Section containsg items that.

are slightly deroyatory. Most individuals admit that the
majority of tne statements are true for them., Denying most
of the statements would indicate defensiveness. LExtreme
agreement witn the rtems would suggest the possibility that
the respondec i3 pathologically undefended, High scores

usyally are naicative of a nealthy, self-critical attitude,
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B, The Total Positive Scction is the meost important
single score on the form.  High scores indicate self confi-
dence and persons who regard themselves as having value

and worth,

o

. In the Positive ldentity Section the respondee
presentks a picture of hig basice identity, or how he sces
himset! by reacting to the items presented.

D, The Positive Behavior Score reflects an indivi-
dual's perception of how he performs and functions.

B, The Physiteal Self Section contains items
desceribing physical appearance, health and skills., An
individual's perception of these attributes in himself
is shown in this sgcore.,

Y. Finally, the Family Self Scction invelves the
individual's view of self Ln reference to his most imme-
diate circle of assoclates. The deygree to which one
recognises his adeguacy and worth as a family member is
ascertained by a tally of the subject's responses to
ltems Lo this scotion,

II, Students in traditional Eskimo school proyrams,
lecarning through English, are significantly better in
language perception and vocabulary.

The SRA testinyg lastrument used in this study to
asososs facllity in reading and vocabulary was presented
entirety in Snglisn.  The HRA test s structured to
tnc i ade Y vocabulary proscostod In the Basal Hmgllsh
deaders,.  Les gquesbtlions are gearced to asseoss the language

Elk\l-c -GG~
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toechnrgues stressed in the Basal kEnglish Reader Formal,

It is bLeyond tae point of cavil therefore, that those stu-
dents who had been instructed in, aund bombarded with English
in their davly school program were destined to fair better
on the SRA test taan those instructed in Yuk and exposed

to Bngltish for but one hour's lesson ecach day.

To ascertain the true reading proficicency of the Yuk
students 1t would be nocessary to develop an instrument
which rolates to the vocabulary and skills taught in theilr
text =- in other words, a Yuk test.

The SRA might appear to be an unwise choice of measure
constdering the inherent language handicap of the tested
groups. The decision to use the SRA was welghted by the
mnowloedge that the Yuk students were recelving Lnstructilon
in the knglish language for an hour ecach day and, morc
important, that they will eventually bhe expected to read
English texts 1if they continue thelr education in American
Public Schools.

The control grouws' higher score at this point of their
schooling was expected. Tt rmay be that the more positive
self concept displayced by the Yuk group will favorably
offect their rate of learning., Attention should be given
to comparing the groups after several more years of
achocling and whea both are 1nvolved in Bnglish texts
chrough o readmimistering of the SRA test. 1t is anti-
Cipated that the Yuk's healthier sclf awarencss will
sbarsd the-n 1o g0o0d stead and be reflected in tie scores
At taat e,
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ITl. Parents of students in the Yuk Eskimo Dialect
school proyram have more positive attitudes toward the
school than parents of students in traditional Eskimo school
programs.

1f one endorses the belief that a learner's home
environment dircetly effects the learncer's school achicve-
ment, finding number threce of the present study would be
considered crucial to educators of Eskimo children.
Teaching in the student's native language increascs
supportive attitudes from the home. 1f suppertive atki-
tudaes from the home fosteor academic advancement, 1t would
scem wilse to restructure Eskimo school programs to allow
for instruction through the mother tongue. Proygrams such
as the Yuk Eskimo Dialect one should be the rule, not the
ocxception,

Recommendat 1ons

1. Apparent from findings in this study is that
students learring through their own niatural mode of language
in kEskimo communities have more positive attitudes of self.
What may be implied from the skew, or bimodal, pattern of
the results 1s that these children also develop more
individualistically.

An Lnverse assumption might be drawn from the scores
of the children that were learning through English in the
control group. 'The clustering of their scores in the
mid-range tempts e copclustion thatl these students develop

a sameness, or uniformity of response. Varicd, unique
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rosponses did not prevaill for schools teaching through
English :n this study.

Vexing questions come to mind., Docs learning through
Engylish foster conformity in puptils? Does conformity
dovelop 1n students learning througih any language different
from their own?

Further investigation of the score-clustering
phenomenon would be of value to cducators. If graduating
students with diverse, unigue reactions is a goal of the
American schocl system, disecovering what methods of program
nourish this development is cogent to educational planning,

2. In February, 1974, during the Alaska Statc
Lagislature's session in Juneau, Senator John Sackett
sponsored a proposed constitutional amendment providing
that Alaskans in Alaskan schools be taught 1n their native
tongue. The present studies' results support the advisabi=-
lity of the passage of this bill if the desire is for native
chiildren to develop more postitive seclf concepts and to have
thelr parents regard schools in a more favorable light.

The amendment was not brought to a vote this year.
an informal census of the legislators' opinions suggests
that the amendnent will meect with approval when voted on
1in the next session,

Mative students of Alaska may, therefore, profit from
the findings of this study. However, more than threc million
Aamerican school children cone from non-Lnglish speaking

homes,  Results from the prosent rescarch are dgermane to
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educational programs for Puerto Rican, Chinese, Navaho and
all other students whosoe mother tongue 1s not the national
language., The eoffects of traditional English curriculums
upon these younygsters and their parents should now be
Jquestiopned. Purther investigation, similar in nature to
this rescarcn, 1s neceded for schools across the nation
serving clicents from bilingual homes.

3. Much data gathered in this study was not
directly subjected to analysis. The goals of assessing
student achlevement, student self concept and parcnt-school
rapport were the sole interest of this report. Information
on the parents' ages, yecarly incomes, highest grades com-
pleted in school, how the parents ave presently cmployed,
and the number of siblings in the familics, now available
through this research, could provide a resource for future
rescarchers.  Attention should be given to cross-relating

this data to other demographilc or sociological factors.
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General Instructions to the Examiner

The person who will admiuister this test battery should plan to study this manual twice~once
for tamiliarity with the testing procedures, and once to see how answers are recorded in the test
bookiets. 1f possible, the examiner should take the tests himself before adiministering them.

Nature and Purpose of the Test Battery

The basic function of the SRA Achievement
Series 1:2 is 10 measure pupils' basic achieve:
ment in two broad curricular areas--reading
and arithmeiic. Following is an outline of the
hattery.

{. Reading (What is this about?)
A. Verbal-Pictorial Association
I. Word-Picture Association
2. Phrase-Picture Assgciation
3. Sentence-Picture Association
B. Language Perception
1. Auditory Discrimination
2. Visual Discrimination
3. Sight Vacabulary
C. Compreliension
D. Vocabulary
I1. Arithmetic (Let's figure this out!)
A. Concepts
B. Reasoning (Problem Solving)
C. Computation

Materials Needed

There are no separate answer sheets for the
tests. The pupils mark their answers in the test
hooklets.

Reading test booklet. One copy for each
pupil. The examiner should have an additional
copy for demonstration.

Arithmetic test booklet. One copy for each
pupil. The examiiner should have an additional
copy for demonstration.

Pencils and erasers. Two soft lead pencils
and an eraser for each pupil. Have an adequate
supply of extra pencils on hand.

Scratch paper. Each pupil will need at
least one sheet of scratch paper for the last
session of the Arithmetic test.

Examiner manual. One copy for the ex-
aminer.

Timer. The test periods must be timed pre-
¢isely. An interval timer is best for this pur-
puse, although a stopwatch or watch with a
second hand will do.

Reading wmaterials. Study materials or
hooks of general imerest should be available
for pupils who finish early in a given tesling
s¢ssion.

The Testing Boom

The testing room should be quiet, well
'whied and well ventilated. If possible, ar-
Kce 10 test in a rpom that dpes not face a

playground. Make preparations in advance to
reduce recess noises and to keep messengers
from entering the testing room,

Arrange for desk or table space so that
each pupil has room for an open booklet and,
for the Arithmetic test, scratch paper.

Scheduling the Tests

The total time needed for the two tests is
approximately five and one-half hours, four of
which are actual testing timne. Table 1 contains
a suggested schedule for the administration of
the tests. The “Total Time Needed” column in-
dicates the approximate units of time needed
for distributing materials, reading directions,
testing, and rest periods.

Table 1. Schedule for Testing ~

Totadl Time | Aclus! T
Needed 1 I‘estlnF Time Your
{in minutes) {in minules) Schedule

Tel Stasion — Reading
Verbal-Piclerial Association
Language Perception
[ T - -
50 i 32

2nd Session— Readis "
Lan guage Perception

R
55 31 ]
1
N 3rd Seasioh—-Reading
Comprehension
i i
45 | 30 1
| |
——— = - l
4th Seasion — Reading
Vocabulary
[ e
35 1| 27 —[
|
L o ]
S1h Seanion — Arithmetic
Concepls
Heasoning
R
60 ; 3s !
T 6th Session— Arithmetic
Reasoning
a5 ; as .5
. I B
nh Session — Arilhmelic
Compulat.lon
50 { 35




Head alowd

Open your bookletr to page 8. Fold the book.
let so that only page 8 shows—like this.

Hold ap page 8 for all te sec.

Diaw 1wwo boxes pn the blachboad., one under
the other, and write “same” atter the tirst and
“dillevent " adter che second.

Read alowel.

Now listen to the directions for page 8. . ..
I am going to say some words, two at atime.
Listen carefully to the beginning sounds,
not the spelling, of cach pair of words. If
the two words begin with the same sound,
put an X in the box in front of “same."”

Demanstrare. using the hoxes you have drawn
uit the Blackboard

If the two words begin with different
sounds. put an X in the box in front of
“different.”

Demonsteate, using the boxes you have drawn
aolt the hlicckboard

Here is an example of what you are to
do. Listen to these two words: . . . bat— bag.
‘Punse.) Do they have the same or different
beginning sounds? . .. Since the beginning
sounds are the same, an X has already been
marked in the box in front of ''same" after
gquestion A.

Hold up page 8 and poimt o’ the marked box.

Now listen to these two words and mark an
X in one of the boxes after question B: . ..
bill-hill. "Puuse.: You should have put an
X in the box in front of “different,” because
the beginning sounds are different.
Check to see that each pupil has made an X in
the pruper box.

After you mark each answer, hold up your
pencil so that | can see You are ready to lis-
ten to the next pair of words. [ will say the
words only once, and then allow enough
tiine for you to mark an X in your booklet.
So that each of your answers will be in
the right place, [ will call out the question
number before 1 say the pair of words.

Remember, if the two words in each pair
have the same beginning sound, put an X
in the box in front of “same.” If the two
words have a different beginning sound,
put an X in the box in front of “different.”
Are there any questions? . .. Now hold up
your pencil and listen.

Read each word in a loud. clear voice. Be sure
that the answers arc being recorded in the righit
nl:aJns. Proceed at class speed.

ERIC

IToxt Provided by ERI

Beginning Sounds —Test Booklet Page 8

see—5een

ate —eighty
string — strand
ball—call

WEee —wean
slink —blink
scTew —scream

“nd first columm)

NEO R W0 -

[

{

twin— twist

from—[rown
10. bad -dad
11. man-Nan

©  12. sea—zebra
13. have—hat
14. kick-quick
15. true —tree
16, bray-—gray

(E.nd second column)

©o®

17. nap—map

18. glow —glue

19. prim —brim

20. few —view

21. awning—-owning
22. crystal —gristle
23. etch—itch

24. tree —three

25. streak —shriek

{IEnd last colunm)

This completes the testing session. Colleet all
15t booklets.

B Beginning Sounds
A (K] vame 8. [J same 17. [] same
[} different [ different dilfarent
B. []same 8. {A sams 18. [N ame
[¥] different different different
1 same 10 ame to. s
different different different
2 same 1. BAITW 20, Ama
differsot different different
3 ame 12. sama 21, Mme
different different different
4. samb 13, [ sams o ame
different [_] diffarert diferent
8. same 14. ;e 23 same
different diffarent different
.3 same 15. 73,2 19 SADa
different diffecenit different
7 ams ie. ams 25, ame
different different differant




Third Testing Session— Pages 14-21 in Reading Test Booklct

Abow appmoximaacy D nonutes tor this testim sessdon,

Reproduce an the hlackboard the quuestin. an
paee B ol the Reoadine test hoal ley

Redistribute the Reading west bookbers

Cheeh to see o papils bave pengils g
Cldstis

Foead sdoud:

Open your booklet to page 14. Fold the book.
let so that only page 14 shows—like this.

iold up pave 13 toc all to see

Today you are going to read some stories.
After each story there are some questions.
You are to read the story first and then
answer the qucestions. . .,

Look at the story on page 14. Read it to
yourselves while I read it aloud.

Our Garden
We have a garden at school.
We planted one row of corn.
We raised many plants that have flowers.
We worked hard.

Now let's read question A.

The garden sas at
a. school
b. home
c. the farm
d. the house

Where was the garden? ... Yes, it was at
school. So 1that you will know hew to nark
your answers, an X has already been put
in the box in front of the word “school.”

Point o thee hlackbeard veproducton ol gues
ITTRIR

Read olow
Look at question B. [t says:

The children planted only one row of
a. flowers
b. beans
c. beets
d com

What did the children plant only one row
of? ... Yes, they planted only one row of
com. Put an X in the box in front of the
word “corn.”

Denmoensteate on the blickbuand reproduction of
yuoestion b

Now look at question C. 1t says:

Did the children work hard?
a. Yes,
b. No.
¢. We can't tell,

Does the story tell us that the children
worked hard? . .. Yes, it does. Put an X in
the box in front of the first answer.

14 What Is This About?

Our Garden

We have a garden at school.

We planted one row of corn.

We raised many planta that have Aowera
We worked hard

A The garden was st C. D4 the chuldren work

!E o schoed hard?

(1% home P a Vea

{J ¢ the farm b Ne

Od the house ] ¢ We cant tell

B The ¢huldren planted
only one ww of

D Did the children
have roses in thely
garden?

{12 Yen
b. No.
c. We can't 1),

What Is This About? (5

New Tors

Tom has 8 new oy,

It is an airplane.

Sally has a new Loy too.
It is & beautiful doll.

1. Tom haa & new 4. The doll telongs to
0 n ey O» Tom
Ob bay X b. Sally
[ « dall (] c. Mother
[ 4 batl (] d. Sister
2. Sally bas & new 6. Tom and Sally wers
O e boy probably
b. ball (] e sad
e doll A b happy
[ 4. nirplane ) c afruid
3. The sirplane is 04 angoy
[ n oid
] b broksn

<. dhiny
d pew

ERIC
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Heod ap e

ad atoud

Open your hooklet to pages 28 and 29. Keep
the booklet open so that hoth pages show —
like this.

<~ e aod 25 tar gl ot oser

Answer the questions yfter each story. Keep
working wnidl § say. "Stop™ or until you eome
to the waords “'Stop Here” at the botiom of

page 31. When you have finished. put your
pencil down, close your beoklet, and wait
quietly, Are there any questions? . .. Begin.

Bocaid stanrsioe e

Move about the yocin ond civeelh worls Be i

10 |1I||}1| Wolkhs 0B Oty previots o lion ot 1hn
haoklel

21 What Do These Words Mean?

A Trip Downlown
The first grade went to the post
b

office,
A postnian old them about hie
wurk
i
They saw how letters are mailed.
k] ‘

They saw how people buy stamps.
5

e et —— e am———,

They watched the mal trucks come
B T

and go
When they went back to school, they
[}

wrote a story

O a last means
b. begianing []a find
% ¢. highest Cl b loce
3¢ best (e pay for
2 In this story work means D34 eed
[3 = what a man does
[] b something very 6. In this story walched
hard means
{0 « something that 18 [ a. washed
fun [ b heard
[Jd what & man says L) hstched
(2 4. 1ooked at

3. I'm thus story letters means

GO O et

Whal 1o These Words Mean? 25
1. In this atory firet means

5 [n this story buy

[ & something sent

% b. something printed 7. In this sbory Lrucks
c.

8K

semething carried meahs
. something read Oa wegons
. O b trein tracke
4. In this etory mailed c. big cars
mepns d. carries
D a found by the
pstman
Ot written w0 the B. In this story school
post office meany
O« eent to the [0 a- 8 place to play
postman {4 b. & place to learn
2] d put through the [ ¢ w0 teach someone
post office O d. to acold someane

Go On—eee

} means means
The Garden [ a te grow planis [J a. almost none
Bill 8nd Susan have a garden. (O b a place where [0 b every one
1 planta grow ] ¢ nearly an
Father gave them money for seeds [Je to grow flowers [Jd only a few
Susan gol some fower secdsy [3 4. & place where
X people rest
Bill wanted to grow some corn
1
Most of the secds grew into tall
e 1 [ 2 tn this stery seeds 5 In this story grew
plants. means mesns
Bill and Susan wotked hard in thesr [) a. things to eat ) & got older
garden. ! [ b smadt plants b gov bigees
L _ o O« flowers O < got smaller
] 4. thinga plants [ d. got greener
grow from
3 In this stery wanted
meana 6 In thie story Lall means
[] s needed a high
7] b wished b nice
[ <. washaed [ < small
Q O 4. weited [ 4 huge
lC Go Uny—e 5100 Mlere

26 What Do These Wonds Sean?

WE A Do These Wards Mean? 27

In this seory garden 4 In Lhis story most

Aruitoxt provided by Eic:




Allow exactly 15 minutes for paces 28-31
Read alond

Stop! Put your pencil down and close your
booklet.

[his completes the testing session and the en-
tire Rewading 1est. Colleet all test booklets.

29 What Do These Words Mean?

Tom and Mary

Tom waa gleeful. Mary wan excited.
]
Father and Mother were plessed oo
1

Aunt Amy and Uncle Ned were roming
to wisit them. They were making the
journey in their new car.

3

Tom was puzzled "ls the car red?”
4 ]
he asksd

Mother smiled “We will know when
they armive.”
‘

Mary pointed down the street. "Here
7 [
they corae.” she sajd.

Tom and Mary ran to greet them.
L]

"Look. Tom, the aplor is green.” said
Mary.
Aunt Amy laughed st the children
Then they all went to join Mother and
L]

Father,

What Do These Words Mean? 29

. In (hin atory gleeful

meana

[ a. unhappy
& b heppy
[ c. gentie
[ 4. lively

. In thin etory pleased

means

O a. proud
3 b. gled
O ¢ friendly
O 4. puzzied

. In this slory journey

means

O a. bock
b fau
[ ¢ travet
B 4. erip

- In this alory puzzled

means

X a. not sure
[ b- upset

[ ¢ guessed

[ 4. not right

6. In this mtory arrive means
[ e go by
] b reach for
¢ get here
[ 4. start from

7. I this story pointed
means
[ a sharpened with
& knife
[A b showed with
her finger
[ ¢ aimed at somieone
[ 4. made & row of dots

8. In this story street means
[ & sidewalk
[ b. corner
O ¢ stream
B 4. road

2 In thin story greet meann

C] ». goodbye
[ b. large
X] ¢. weloome
[ 4. treat

In thia story car means 10. In this elory join means

[A & automobdile

[ & work with

O b. cart [ b. get together with
[ c. wegen O c. eat with
L —— 4 truck [J 4. shake hends with
Go On e Go Qn ——

30 What Do These Words Mean?

Q

FRIC——
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Squeaky, the Fleld Mouse

Squeaky was & happy little field
L

mouse who lived in Farmer Brown's
comfield. Squeaky loved to scamper
?

over the warm earth snd watch the
1

yellow butterflies in the aunshine
One bright summer day Squeaky saw
4

tha farmer's boy come into the big
field. He watched him begin to cut the
atalks of corn

'

"0Oh dear. obh dear, what shall | do™
cried Squealy. “The farmer's boy will

step o my house and then where can
.

I live™
Poor Squeaky held hin breath as the
7

boy came nearer and nearer. At fast
the boy passed by Squesky. The com
'

wus 11l cut and his house was safe.
[ ]
Squeaky was 4 happy little Eeld
mouse ONCE More.

o On————

What Do These Words Mean? I

. In this story happy means

8, funny
b. glad

[J ¢ =ad

O 4. jumping

. Inn thia story scamper

means

(A a rua

[ b. crawl
[« walk
O 4 ay

. ln thin story esrth means

[ s world
[ 1 b. place
[ ¢ ground
[ 4. plania

. In this story bright means

£ a. sunny
[ b. shiny
O e bot

34 smart

. In this story stalks meana

a. plants
[ b ears
O = hunts
1l teases

6. In this atory atep
mEans
[ & jump on
b part of 2
stairway

€ run over
% 4. walk on
7. Ip thin story
breath means
& ept very guiet
O b. bresthed deeply
[« took sbort

breaths
D 4. closed his mouth

8. In this slory passed

means
a promoted
b went
O hurried
4 ran

# In Whin story safe
meana
(s oot bharmed
O b. nice
¢ not helped
O 4. st

14 hia

Stop Here

15
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Mcthods of Scoring

Specific directions for scoring each test and
recording the scores are found vnder *Directions
for Using the Scering Chavt” o the inside back
cover of each test hooklet.

Reduced 'Tost-Book Pages

Scoring keys in the torm of veduced test-
book pages are included in this manual with the
directions for administering the tests. On these
keys the correct answers are nunked in blue;
answers to sample items — not 10 be scored - ave
mitrked in black.

Strip heys

Strip  keys, provided as an alternative
method of scoving the Language "erception sulb-
test, are inclhided in the back of this manual. On
these keys the correct answers are marked with
black X's: sample items have been omitted.
Each column of the key corresponds to a column
of questions in the test book.

To use the stvip keys, detach them from the
manuil and fold them along the vertical lines
marked “Fold buck here.” Place the open key for
pages 8~ 9 to the left of the first colnmu on page
8 of the pupil's boaklet and check the correct
responses. Fold the first column of the key
under, move 10 the second column on the test-
book page, and score hat column. Continue in
this way until the two facing pages have been
scored. Count the munber of correct answers on
page 8 and record the number an the scoring
chart. Then connt the correet answers on page
9 and record that number on the chart. Use the
keys for pages 10-11 and 12-13 in the same
way.

Markvd Test Booklet

Some teachers prefer to score the test by
using naster test booklets that they have
marked with the correcl answers. A naster
hooklel can be prepared by transferring the cor-
rect answers from the reduced pages to an un-
uscd test bookler.

Q
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Overlay kes

A complete set of overlay keys is available
for scoring each form of the 1 -2 battery. A sep-
arate overlay is provided for cach page to be
scored. Before using any of the overlays, arrange
them in consecutive order by test according to
the number in the colored circle at the lower
right-hand side of each key. The overlays forthe
Reading test are numbered 1 to 23; those for
the Arithanetic test, 1 to 12.

The Verbal-Pictorial Association keys are
transparcnt overlays on which lines have been
printed to show which piciure each word or
phrase in the test deseribes. Align each overlay
s0 that the stars on the key coincide with those
on the page. Compare the lines on the key with
those the pupil has drawn, ehecking whevher
the word or phrase has been conuected with the
proper picture. Lines do not have to be straight
or lead frown star to star. Record the nuinber of
correct responses for cach page on the scoring
chart, checking tosee that it does no exceed the
maximum score for that page.

The overlays for all subtests other than
Verbal-Pictorial Association are stencils with
holes punched in the positions of the answers.
Before using the siencils, scan each page of the
test book for questions to which the pupil has
marked more than one answer. Draw a hori-
zomal red lir> through all possible answers to
such questions so that these questions will not
be scored. {NovTE: For itemy J on page 4 of the
Arithmetic test, the pupil should have marked
more than one answer.)

Align each stencil so that the page number
in the test book appears directly below 1he
matching number on the stencil. Count the
number of correct answers on the page and re-
cord this score on the scoring ehart, checking
to see thatit does not exceed the maximum score
for that page.

31



Reading: Verbal-Pictorial Associalion— Form C Reading: Language Perceplion— Form ¢

R PERCENTILE. ©~ 1 17 R COPERCENILE
i \ GRADE 1 oo “ bGHADE
i Q?g\l’\"rf EGUINVA- TGIadeT] I~ T Grade 207 ! GES\';E | £QUIVA- ]iGI’ddt" L Grosde &
' LENT End ™, Beg WD End POLENT e T B T i T e nd
[ C e e e e e e e e ams T . . - . .
: ; I
i 4B 4 1 99 | a9 99 99 125 L g 99 99 99 99
ba7 4 ¢ 99 | 99 93 99 124 LAy 99 99 99 98
46 4- 1 89 | o9 99 99 123 4, 59 3 99 98 98
1 45 a- | 99 99 99 93 122 44 59 99 98 96
a4 4 | 99 99 98 98 121 i 4 99 99 97 94
\ 43 Pooas 99 93 98 96 120 f a4y 99 98 95 92
o2 | 4y 99 99 . 97 95 119 4+ 39 97 93 89
b4l Y 39 99 96 93 118 44 99 96 9] 86
a0 P dy 99 99 35 90 117 T 98 94 88 83
| 39 a % | 98 ' a3 87 16 ¢ 4 7 | %2 |86 73
38 LAy 99 97 91 84 i15 38 95 | 90 83 76
37 . dr 99 95 89 21 114 3-6 93 87 79 72
36 P 4 98 95 8 ™ 113 3.5 92 85 77 69
35 3-7 98 94 85 76 112 34 9] 83 75 66
34 3.5 97 a3 83 72 111 33 89 81 72 64
33 (33 :l 96 90 78 67 110 3-2 87 i 79 70 60
32 32 95 83 76 63 109 3.1 85 | 76 67 57
31 3.1 94 86 73 &0 108 29 82 | 713 64 54
30 2-9 92 83 .70 ' 56 106-107 2-8 79 | 70 61 51
29 2.8 90 80 66 | 82 105 2.7 76 67 58 483
28 2-8 30 80 66 | 52 ! 104 26 73 64 55 45
27 2.7 87 77 62 =~ 48 102-103 25 i 70 61 52 42
26 2-6 84 73 58 . 43 101 24 | 67 58 49 39
> 2.6 84 73 58 ' 43 99.1C0 23 ' 64 55 46 37
24 25 ae 68 53 38 97.98 22 i 81 51 42 34
2 24 76 63 48 34 2-1 58 48 40 31
22 2-4 76 63 48 34 94.95 1.9 55 45 ., 37 28
21 2-3 71 58 44 30 92.93 1-8 52 42 34 26
20 22 67 53 40 26 91 1.7 49 39 31 24
19 2-2 67 53 40 26 8990 1-6 46 36 ;29 21
! 18 2-1 62 47 35 22 87-88 1-5 44 33 26 1
.17 1:9 57 41 30 19 85.86 1-4 a1 30 23 1
i 16 1-8 53 36 26 16 83.84 1-3 38 27 21 1
b3 1-7 43 31 22 14 8182 1-2 35 24 18 1
. la 1-7 43 31 22 14 80 1-1 33 21 16 1
{ 13 1-6 43 26 19 11 79 1~ 32 20 15 1
12 1-5 39 22 16 09 78 1- 31 19 ;14 10
11 13 31 16 14 08 17 1- 30 18 513 09
10 P12 28 13 09 05 76 1- 28 6 |12 08
9 S B 25 10 07 04 75 1- 27 15 | 11 07
f 8 N 20 Q7 05 03 74 - 26 14 |10 07
by |- 16 05 04 02 73 1- 24 13 10 06
! 6 Po1- 12 04 03 02 72 Po1- 23 12 109 05
| 5 |- 09 03 02 02 71 1- 22 11 08 0
! 3 |1 06 02 02 ol , 70 1- 21 10 0 05
! 3 . 04 ]| 0} o1 | 69 | 1- 20 09 Q7 ¢
: 2 boic 03 01 01 0l 68 1- 19 08 105 | 03
5 1 T R . 01 01 0 67 . 1= 18 97 05 | 03
i : i ; £6 ‘ 1- 17 07 | 05 03
! ; ; i1 85 1- 16 06 ioa J 03
; : l ! 64 1- 15 06 |04 | 03
; | 1 63 1- 14 05 04 ! 02
; I | 52 1- 113 05 |04 | Q2
: i : 61 1- 112 04 ‘ 03 02
Q | ! j 60 BEEEE 0a | 03 02
; | : _ ; !
: ! i i £8.59 1- ' 10 03 02 02
; ! | l 57 1- {03 | 03 02 Q2
. i ! ! 56 1- 09 1 02 Q2 01
- ; 54.55 1- 08 : 02 02 0l
; 53 i 07 |} 02 102 ol
! :
| | 52 1- 1 07 | 0} 01 01
| |' 50-51 - 106 | o1 |01 01
: ! | 38-49 i- | 65 a1 ;1 o1
; | ; {4547  1- | 04 ' gl 01 0l
i : i 41-44 -, 03 ol oi 0!
l ; | 36.40 1~ 02 oo 01 01
[K‘fc | I ks - o | 0 01 01
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Reading: Comprehension— Form C Reading: Vacabulary ~ Form C

GRADE | PERCENTILE | GRADE - PERCENTILE
RAW : EQLJIVAA TGrade 1 Grade 2 i -RAW EOU]VA- Grade 1 Grade 2
SCORE 1 EQUIVA- _ SCORE ay v
! } Eng Beg.  Mid. 1 End | End T Bey. | Mid l End
| Ene | Bee e, bl R L A !
36 l ar | 99 | 99 | 99 99 39 a3 9 | 99 199 | 9
35 4+ 99 99 | 99 98 38 4+ 99 3% | 8 | %
33 © 44 0 93 : 99 | 9B 97 37 44 99 99 | 99 99
33 4+ | 99 | 99 | 97 95 36 ar 99 99 ' 99 i 99
32 4 ' 93 j 99 a5 92 35 4+ 99 89 98 . 98
31 0 a4 i 99 | 98 | 93 ' 87 34 4 99 | 99 ‘97 1 %
30 . 4y, 99 96 89 81 33 | 4+ 99 99 | 9% 94
29 | 35 08 %2 | 8 72 32 4+ 99 99 | 95 | 92
28 % 97 a0 | 79 67 31 L 4+ 99 98 | 93 ' 89
27 | 3 % 86 . 73 61 30 4t 99 97 | oi 85
26 | 29 | 94 8 (71 57 29 4+ 99 9 | 89 | s
25 | 28 1 9N 8L | &7 54 28 3.7 99 9a | 8 ' 77
24 L2719l 78 | 84 50 27 | 35 98 92 | 8 | 72
23 |26 88 74 | 60 a6 26 33 | 97 % |78 i &
22 .25 1 g8 69 * 55 42 25 3.2 96 89 | 77 . o4
. 1.
21 ;25 1 8% 63 | 55 42 24 3. 95 8 714 | 61
20 24 | 8l 64 ' Bl 37 23 2.9 94 85 | 71 | 58
19 P23 . 76 | 59 | 26 33 22 28 93 82 . 68 , 54
18 | 22 71 | 54 | 42 29 21 28 93 82 | 68 | 54
17 D22 | o1 58 | 42 29 20 2.7 91 78 64 | 49
1 | 1 \ .
16 2 65 | 48 | 37 | 25 19 27 91 78 64 | 49
15 1.9 | 53 42 1 312 ¢ 21 1B 2:6 88 73 5§39 ' 45
14 1-8 53 0 37 {28 i 18 17 26 88 73 59 45
13 7 i a7 i 32 | 24 15 "1 2-5 85 68 54 41
12 . 16 a1 27 | 20 i 12 15 24 81 63 50 37
11 14 | 31 : 18 {13 | 08 T 2.4 81 63 50 37
9 RN S I 1 2 1. | 3 % B
8 1~ \ 3 | o6 ! o4 03 11 .29 64 a6 | 35 28
? 1- | 09 ‘ 04 i 03 02 10 [ 58 40 30 21
6 1~ © 06 | 02 ! 02 oo - I 9 fo17 46 30 . 22 15
5 1- . o4 ; 0F , 0 01 P8 ' 1.4 az 17 13 08
3 1- | 02 ol | ol 01 7 R 20 10 07 04
3 1- 01 | ol ' ol 01 6 1- 14 06 . 04 03
2 1- , ol : o }ol 01 5 1- . 09 03 ' 02 02
1 ioa- o1 | o1 o1 ot 4 R o ol ol
H | -
I ' | 3 Co1- o1 o1 ' ol 01
| l , 1 L. 01 01 : Ol 01
I ! i
- ST A o .




Total Reading— Form C

GRADE PERCENTILE

shate | EQUIVA{ Grade Grade 2
LENT 606 | Bep | Mid | End
Y et I+ B+ S T < S I+ B I+
233 4+ 99 99 | 93 88
232 4+ 99 99 | 99 98
231 & 99 % | 98 a8
230 4+ 99 99 | 98 97
229 & 93 3 | 98 97
228 4+ 99 99 | 98 %
227 4+ 99 93 | 47 9%
226 a+ 99 93 | 97 95
225 4 99 99 | 97 94
224 & 99 93 | 96 94
223 4+ 99 39 | 96 93
222 4+ 99 93 | 96 92
221 4+ 99 93 | 95 92
220 a4+ 99 99 | 95 91
219 4+ 99 93 | 95 90
218 4+ 99 93 | 9 89
217 4+ 93 98 | 93 88
216 4+ 93 98 | 93 87
215 4+ 99 98 | 92 86
214 4+ 99 97 : 91 85
213 4+ 99 97 | 91 84
211-212 3-9 99 97 | 90 82
209210 3.8 99 96 | 88 81
207208 | - 37 99 95 | 87 78
205-206 3.6 99 94 | 85 76
202-204 3.5 98 93 | 83 74
199-201 3.4 48 92 | 8] 71
196-198 33 97 91 | 79 68
192-195 3.2 97 89 | 77 64
188-191 3.1 96 87 | 74 61
183-187 2.9 94 84 .1 71 57
178-182 2-8 92 81 | 67 54
172-177 2-7 90 78 | 64 50
166-171 26 87 74 | 60 46
160165, | 2.5 83 70 i 56 a1
154-159 24 79 65 , 51 37
148-153 2-3 74 59 . 46 32
143-147 2-2 69 53 41 28
138.142 2-1 64 47 | 36 24
e | 1e | 5 | B 1% P
123-127 1.7 43 29 | 21 14
117-122 1-6 42 24 118 11
112-116 15 36 19 |14 09
107-111 1-4 31 15 | 1t 07
102-106 1-3 26 12 | 09 05
97-101 12 21 09 |06 04
92.96 1-1 17 06 | o4 03
91 | 1= 15 04 03 02
90 | 1- 14 04 | 03 02
48-89 k- 13 04 |03 | 02
7 D1 12 03 |02 ! 02
8586 | 1- f 11 03 | 02 02
83-84 ‘ 1- |10 03 lo2 | 02
8182 | 1- ! o9 02 02 | ol
7980 | 1- I 08 02 02 I o1
7678 | 1- \ 07 02 92 i ol
475 11~ | oos o1 o1 | o
7073 . 1~ | 08 01 ,01 | o1
6669 | 1- | 04 01 |0] 0l
6265 | 1- | 03 ol |01 : o0l
5s-61 | 1- ‘ 02 0} 01 i 0}
154 L 1- | ol 01 ol 0l
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TUSTRUCETONS

No training is necessary to be able to glve the TSCS{Translated Version}
to students., It is sugzested that urior to testing you read at least
througn palke oie to famillarvize yourselfl wlth the procedure. You nesed
not correct tht tests when the stulents have completed them. Simply package
ail ol the answer Sheets gnd the Instructlion Booklet and mail tos Judith
S, Hawwins, 1256 lceduood Court, Anchorage, Alaska 993504,

Give emch chilld an Answer Boowlet and pencil. Help the children
comnlate the versonal iuloruwction voxes at the top of page 1 of the booklet.

Say Yo Ltue ciiidren, "I sum golng to read things about you. Listen as
I read eodh staceonents Then you uill choose one of five posslible answers
and put an 'a' in ine vrisut place. Pleass ansuer as if you were describing
yoursel? %n youvrsalf. We'll practice making 'X's* first., Then We'll talk
atout the Tive XKinds of answers.” {Put sn 'X' on the blackboard. Let one
or UwWo childien o to the board and practice making an *'X'}.

“Let's telk about the five answers. Do you see the very happy face?
Yeu uiil use thet face when your ansver is 'completely true'. Now, put
your tTingew on he face next to 'couwpletely tiue'.” {check to see if
the children nave the correct face). "That face means, 'wostly true'.

Now, wnut your fingzer on the face with no eyes or mouth. %Tne face has

no eycs or mouth because it doesn't know whether to say true or false.

Use tnis {ace to answer 'vartly true and pairtly false'. Put your finger
cen the face vilth the sad eyes and mouth., Use this face to ansver, 'mostly

false'. We have one more face left to talk about. Put your finger

Q




Edy

on {t, This is il face with tha very cad eyes ani very sad routh, Ve

will use this face {f we uwant to ansser, lcerpletely false?,

wnle strlements

L3

S

E

O

A, Lot us Loy save cuertirng, efra coing fo pub our fivet answer on
the sawe lice Lthat bne ihe aickope of v cunty cang, o fure Lo answor
thie questicn as if you were deeeriving yeurse)f, hHere is the stateront,
I »nw hoys ow, if you are a ho&, yeu w1l uand to zhnswer foorpletely
truel, so nut an Tt on the line with the candy cune unier the noiectuve
of the very hanny fase,  IT you are a oirl, you i1l want to ansuer
teerplehely fulsel, so pul an B o4 ihe tine with tie candy eane under
the pleutre of the vory sad £uce. Unoonz ulll want Lo answer trostly
wrue?, or tnarily trus and purily folse!, or Vrostly falsel becuuse vou
are &1l comletely Loys or norpletely rot biays, Put yeur nencils dovn
and I will com? and see how well you uare dolnz M (Chesk the children's
Work),
©. let's try znother cuasticn, This tire we uill pub our Tits) on the
sawe line as the picutre of the hew, lHare iz Lhe stalerent. I courh,
Put an 'A1 on the samz iine as She nigture of the pex under the picture
of the face that is best te deseriba vou. I you never,~ever cough you
%ill pul an VAV ander teoraletely falze!, Trebhbly nebody in thie rocr
will publ an VAV thire because we all couph rerelires, IS you den'i couzd
very often, you will put an Nt unler tie fice Lhal reann foes
If you feel yeou cousn just i a nornad arount, yeu »I11 =ub op 00 aner
the face that roons Y=ortly trae and sarcly falzed, Thid'ls ihe enc in

the middle, fsuft {7 I7 yvou <hind vou coel rore than ron? otlsr nee~le

RIC
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Leracsasee Self.Concept Scale
ek Vonsluled edified Version
Lasbructions
page 3
do, you will put an FAY under the Jace hat means 'rostily true'. Probably
nobody put an 'X' under the last face, 'completely true!, because that

would mean that you cougs and couch and cough all the time,

Pub your pencils dowa and let m2 see vhet you thini about yourself

and row much you cough,” (Check the childrents work to be sure they are

procesding as expected. You may discuss a childls answers with hir at

‘sample statements™

this point to be sure he responds to future statements as he really in-

b
v

tends to. These first two lines have Deen included to insure youngsters

understand the mathod).

le MO Lol emzuer will go on Une same line as the wmitlens., Ready? X

ealthy todys  Pub your 'A! under Vhe picture that means 'corpletely
false?, tmostly Zalsel, tpartly true and partly false!, Vrosiiy true!, or
tcorpletely vruet

4 Af W .

3. Go Vo the line with the picture of the tree. Fkeady? I am an attrac-

-

tive nzrzon, Fermesber, answer as 1L you were describing yourself to

voursezLl,
A ———

S« Go Yo the line with the rabbit. I consider myself a sloppy person.

170 Go to ihe line with the picture of 2 tall. Ready? I am 2 decent

. & -~ . -
sort of per.il,
— L

21, now you should ze on the line with the piclure of a sled, I amean

honest pearson.

37 Go to the line with the picture of a gun. 1 am a cheerful oerron,

39, Go to the line with the yo-yo. I am a caln and easy acing person.




Jlarcalze Seif<Ceneunt Scale
i Teonolieed sodideed Vession
Ih.ereetions
ShLe b

5%, Go to the line uith “he nicture of a pencil, Ii's the last picture on this

PR,

e RN

T2 oaluaye 22ln me jn any kind of tirouhle,

A the Jirzt line should be 2 star, Reme )

s an AT wador Gas Lol Lant you whilox casuers this statement best zbout

4

Licgnilnala i;lii Sl {Checls quickly bto see that the children have
Cai DoCcCuLud U0 Uhe covrect Dage, the cowrect 1ine and are answering with

.
R e Lh
PR R ) L]

p. \.-v\.cuh

Co L9 Loz ling wita the oleture of & tozte ¥y Uriends have no confidence

RELERL

73¢ €3 o tau Linc wivhe the plcluve ol @ house, I am a2 friendly person.
Yoo Nu, wotog on i ilne with the pletuce of & palr of mukluks, I am
ISTATI IUR Tl

70 GO to vhe linc with the picture ¢l a cialrs I am not interested in what
othes wioale &9_.
?i. Co to e Line with the plcluve of an wrrows 1 do nob alwavs tell the truth,

ol oe

93,

2. Go to

uwy to the oilly oicture of w soose, I gat

anpry sometimes,

vae line with the book. I like to look nice and neat 21l the tine,

N y——

iew, the line with ihe scissors.s I am Zull of aches and pains,

20. Go %o the line with the plcture of the comb. I am a religious person,

O

ERIC
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T oneans S.tfWCancept Scale
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Yol asustions

#ige 5

38. "Go to tha line with the flag. I have 2 lot of self.control.

Y iy b S———

LO. Your next 'X* goes on the same line as the cat, I am a hateful person.

-
ey

. Co to the line with the laddew,. I om e impordant peveoa to My family and

Tolrnds. You should put an 'X¢ under e Jace that is best for you.

33, 7 Usw the liaz with the toipots I en o5 loved by wy Jamily,

60, Va2 line wiih taw tivplane, I fes) It my Janmily doesntt brust me,

J
-
-

The The iine wilh the ¢cke, I za popalar with wonan,

75. The iine with the elgavette., I am zad 2t the vhole wortd,

e oY

73, Tae line wigh the Zmaana, I am hard to b2 friendly with.

$2, Co Lo the linz with the cup. Once in & wiile I think of things too bad io

She We twu now wp o the lasv plciure on tihis page, the spoon. Ready? Somztimes,

vhes L 2 ael feotiag vell, 1 an eross,

-—'---M - A g pp——

Tae picture on the first line of the next page 1is mountains, I will read a statement
and you will pub an PX? undes o Zoce that is best for you. One face means fcompletely
brusd, one met.id wilslytuvist, ong miwas Ypartly true and partly false!, one means
TLostly Jalovd, aad i laus e noeds lcompletely false!s Here is the statement,

o zitts Les i b Tlae Lo

- ~ e
-——————

9. Go to the Liny wiih the Tlwaing pile. I like my looks just the way they are,

A =4

5. ':ol\.- 1. -\.- wq\-r. e v @ I (.,"1 :'.\-'...-lli.:'.f-":: "JJ.Eh l 4 roral 3‘\3 a‘JlOf.

— A ey ——

| A

-!:)\

o Co b0 Uine 1ivo arils Lhz o saskou, g an sevisiingd with my relationship % %o God.

22. The next line has a picture of @ fivd, We had a plectwre of a {ish before.
. Thatls all ricii., Scue of the pletures have been used more thin one time, Put

your aniwer oa tac iing with this fish, I ouchi %o go to caucch more.

Wow ht iine wivth the word, Y oo gatisi’icd to be just what 1 am,

—




wrmegeee SelflConcest Scale

LA

naen et . Lavsd ;uuc.l.l,avd Ve"sion
o woabions
. L \5
L8, Go to iy iinme wilh Sl tidle. I ot just a2 ndce ag I sitould be,
61. Melre onm the lizz with the puals, I am saticfied with my family relationshins,
63, Tae lime with the sled. I vadersbend iv family as well as I should,
65, The iigihtbulb is on the last line on this page. Put an 'X' where you think

it k2longs on the last iine wider

the best face for you. I should trust my family

Tuva oo page and go vo Lhe fivst line ox the next vage, It should have a picture
0r & gifd, Ready? Be sure you are in the right plzce,

19, .._'E. an as resizile & _{ want :2 _1?3.

81, xt is the liae with the gun, .'I; il _t_.__o_ slease others,but .I_ don't overdue it
¢3. T5e line uilh the telephone, I am no good as all from a social standpoiat.
95. Tae line with the Yive. I ¢o 2o% like cveryone I know,

97. “he 1ia2 wivh the Zizhhook, Once 2_3 a while,_{ laugh at a dirty joke,

8. You suculd be on tae Line with the kite, I am neither too tall or tos short,
13, Thas linz with the gun, I fenii-fesl ooowell as I should,

12, e v She ilne wilh g Swees I ihould have more sex appeal ‘
5. Tue 1ing with Vi shirt, 2o os celiclcus as I want bo be.

. The liig with {he fiower., I wish I could be more trusiworthy,

30, Go o e line with the boat.ﬁ L rhrulaatt tell so many 1es.

Li. The last lime ¢ Whis page has & palr of nittens, I am as smart as I want
Lo 2.

L5, Turn the peg2 and pul an 1X! on the line with the plclure of a knife under

the zace that s best for you. He

@ oud Like to be.
L8,

Qo The line with the bow.

Now the line with the arrow.

I tre

re 1s the statement, ;_[_ am not the person 1

I wish I didn't give up as easily as .I_ g_g_

at my parents as well as I should, (vTreated,*

ERIC ‘they are not 1iving).

wll Toxt Provided by ERIC




Ternzegce Self-Concept Scale
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wostruwetions

wrge 7

6L, Co wo Lho Linc uith the cheu. I rotes sensitive to things my family say.

et o el e

€6, Hetre on the line wilh the bottle, I should love my family more.

§0. Tac las with (w seeie, ooz opillffed uith the way I treat other people.

- .o S LI R
u?. Co Lo ol Lioo witvs oo oz,

e e Logne’d Be more polite to others,

Ohe Tt Line wilh UlLo vywes Doouctiobo cet clong better with other people,

- £

Soe  The ilae with Tho plitwrc of the ok, T gosuin a2 litble at times,
Soe e 1I0o WIth Uhe fimd, AL flo2s X021 1like swearing,
» - L

5.0 WA LN ulta the Zosk, I 1702 good cere of myself physically,

L]
W
1

-

H
L&
p
[

iciare oo this page s a wheel. I try to be careful about my

Ly Tnnnngls PUR LA TXY wedeyr the face Uoat 1s best for you,

o ]

17, o6 Lheudd 3¢ on vae line wiih the picture of the ribbon If you turned

Wi OBLLE SGUITENLy. dens I uhe citwlomiab, X often dct like I am Mall thumbs,“
-y .- Ju L. O - l_-‘. e - LI .o, - “ - ““.
ie WV Uhe LA0G ath the deimiing giwsn, T oan true to my religion in my
ool Ui,

33, v line uith the pencil, I try Lo change when I know I'm doing things that

e ey
RTINS,

Tt Py i

L LA TR e wa e At daty

324 The LInv wIhouhs plituws of the teeths X scaciines do very bad things,

b PR

L7e €O oty lume with (he lollipop. I can zlways take care of myself in any

I

S et
SRl 0.

-
L]
Lo

Pi. Vext Is tho 1ime with <holher ball, 1 take the blame for things without get=

Lo A n—,-.d
e L Tt ]
Swnreerl  m——

53, Tae line with tho candie, 1 do things withcut thinking about them first,

67, “az iine with the duck, I txy bo play feir with my friends and family,

69, You ave up to the ster, I Usie 2 renl interest in my family,

Ti. The 1inz with the wocd Is next, I nive in to ry parsats. (*Gave in' if they

. g aod living).

ERIC
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-\—4\ 'b-u-n-
.-L--:g%’ . -_Cv.uuu

E:
.“\-‘)v

9_£ vicu,

~ a8
"'!v

€9

VLS Ao e Timzoariulvonnag ool _ et eaderiland thz other fellow's point
The Line o uith tho hetes, X A ch'lq uz2ll uith other yeople.

- am

v Tioe uowh v cwr Lo SLust on Uhde pzge. I odo not foraive others easily,

Co to e fiac with uoe kivt, I ocevid rather win than lose in a game,

The 1i0 uidh thoe boly zid. T oJuel esed rost of the tine,
ean® D0 U Ting with owoo winds - X o onoorly I sports and cames,

WS Wl LU Laiw owivh uhe oo plasses., Loan & peor sleeper,

Co o0 hd Slae with Tao wdcilla, = _r_l_g_ what 15 right rost of the fiime,

oW wne Live wiuh 2 ring. I comiliees use unfalr means to get ahead.

A

ohe 14ne with the foycle. E have trowsle doing the things that are richt.

Co 15 ths fins wilh the egsse I solve ty problems guite easily,

- -

oW e Lise wiva t..c shiep, I chruge Ty ning a lot.

Tae Line ulih Vho sgCesov. 1 LS to run away frem my problens.

LALIN

ine Lol one ¢ tdis page has & brooiu, I do iy share of work at home,

L. . . FALN X .
Ve oo awr ea ths loszt pare, You

chould be on the line with the hammer, I

Co to e linez }Jith the airplanc. 1 do not act lixe my family thinks E should,

The Line with the rukluks, E see yood poinis j_g all the peovle E neet,

Go to the stove line. I do not fzel at ease with other people,

Now the linz with the girl's hair, I find it hard to talk with strangers,

Tae last line has a pleture of a parka. Ready? Once in a while I put off

until temorrew what I oucht to do today.

ERIC
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Pascnal L. Afcan~ag Judith S. Harklas-aq-llu

El{carraarn:. Jenrituq TSCS-aamek (mumigtanek) elitnauranun pivkarilriani. Taugaan
naspaagivailegzi ciuqliinm maktasn nasqillra ikayuutnguciqug qafllun picirkiurat nallun-
virluki. Xituggnarqenritut kalikat naspaallrem kinguaxun, katurrluki taugaam apqaurutet
alevquatet-1ly caquatnun ekluki tuyugluki uumua:

Judith 8. Harkins, 1256 Redwood Court, Anchovage, Alaska 99504

Cikivluki mikelnzuut tamalkuita kiucinek kai.kanek {garcuutnek=-llu. Ikayurnarqut
wikelnguut imirillrvatnt ciuqlirnex qullirnek ciuqlirmi{ mumigtaami.

Mikelnguut piluxi waren, 'Naaqi{qatartua ayuqueirpecaenek. Nifcusnikiciki cat tam-
aite naaqellrenka. Tua=llu cucukiciquefl {liftnek rtaukut talliman kiucit X-aslirluku-
1lu elluacrlund kiuveiq. Kiugaqluel pikici elpacenck qalarutkellriatun elpecenun. Ciu-
mek X-aalinerwek naspaaciqukut. Tua=llu qalarciiqukut taukune! tallimanek kiucinek.,"
(R-aalilucen igarvigui. Ilait tua~llu mikelnguut {garvigmun pivkarluki naspaavkarliki
X-aalinermek).

"Qalartelta tuaf ukunek tallimanek kiucinek. Tangrrarci-qaa angniqapigtelria
kagzinzcuar? Tauna aturarzaqerel xiukuvel piciuqapigmek. Tua-1lu caniglia niiqerciu.“
(Paqluri wikelnzuut e2livatuq kegginag natagellrataek)."Tauna kegginaq qanertuq piciur-
palluraiiuiu, Tua=1llu ataan nirciu kezginacuar {{ngilnguq qQanrilnBuq-llu. Tauna iingituq
gqanrunani-ilu nalluamiu piciullra wall'u picfunritellra cam picifatun. Una kegginacuar
atuqiciu kiukuve! L14{ piciuniluxu {1{{i-1lu piciuvkenani. Nif{qerciu kegginacuar angni{l-

.muq. Una atuqiciu kiukuvel piciunriterpalluwvniluku. Atauciurtuq kegginaq piksailkeput.

Nifgerciu. Una kegginacuaq angniitqapiartuq. Una aturciqerput kiukumta piciunritqapigni=-

1||b|‘ '
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A.
Naspaalta apyutaet flaitnek. Ciuqliq kiuciq candy cane-alegmun cetermun elliciqaput.
Una kiuvkiciu elpecicenek qalarutkellriatun. Waniwa ciuqliq klugarkarci. Tanegurraugua.
Tua=11lu tanegurraat Ctamaroeag angniqapigtellriim acfani candy cane-am cetrani X-aali-
luteng. Neviavcat tamarmeng angniitqapiaralriin sciani candy cane~aam cetrani X-aali-
ciqut. Kfugarkaunritarc{ piciunriterpallurniluku, piciunriterrlugniluku Picurrlugluku-
11u wall'u piciurpallurniluku tamarpeci neviarcaungavefl wall'u tanegurrauluci. Igar~
cuuteci elliciki qafllun kiuici paqetnauranka.' (Paqtaarluki mikelnguut kiuciic).

3. 7 '
“aliamek atzan naspascialta apyutmek. Uumi nutaan X-aaliciqukut yaassiicuaraaw cetrani.
Wuaiwa xiugavkarci, Quslartua. X-aaslici yazssiicuavaam cetrani kegginacuaraam aciani
einecl plciryararpecetun. Qusyuitqapiarquvei X-aalircicaci piciunritqapiin aciani.
Towanta quslaanmta Xia {wum tauna ceterngaitaa. Quserpakalanrilnguut X~aaliciqut
kegginacuaraam angnifterrlulriin aciani piciunriterpallurniluku.'Picalqeggluci qus=~
l:quvei X-aaliciquei kegginacuaraat aciani {ingilnguum qanrilnguum=1llu aciani ilii
picfurrlugniluku {14i~-1lu plciurrlunritniluku, Tauna qukaqliuguq~-qaa? Yuut ilaitni
qusentularyukek'uveil X-zaliciquei kegginacuavzam aciani angnirrluaralriim picfur- .
pallurniluku. Kesiagspiar quserturalanrilamta taqeksaunata flanmta kiungaitukut taum
kegginzcuaraan aciani niciuqapigniluku,

"Izarcuuteci ellfciki paqetnaurqs qail..n xiullerpecenek quslallerci pitekluku'.

2aqluxd afkelnguut tamaikuita fuaten pilarkauciacetun pitassiarluki, Mikelnguut flait
taringenrilnguut nalqigutenqegcgrlpki allarek pikata alarteksaunaki piarkaurrluki
utyuaseng piyugtaciatun, Ukuk malruk ciumek pilagpul taringenqegcaasqelluku mikelngur=~

nun qaill! pillerkaatnek).
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1.  "Uumiku kiuclrput aliivatek (aliumatek) cetragaun elliciqaput kegginacuaraat

aciitnun. Tua-=qaa?l Qaiks naulluvyukazranritus, X-aalic! tarenracuaraam aciani plciu~

nritqepigsniluku, piciunriterpsllurniluliu, piciunviterrlugailuku piciurrlugluku-ilu,
piciurpallurniluku wall'v piciugapiggailuku. i

3. Tua~lliu cetermun nopartalegmun picl, Tua=qaa? Kenegnartua. Nalluyagucaqunaciu

€lpecenek elracenun qalavutkellviatun siullerkarci.

5. Coteruun madarualeguun (aullutuuyalegmun) pici. Pellernacsuklua wangnek pilartua,

19, Cetormun anggertaleguun picl, Tua-qaa? Arairpallu‘riaruuné_.

21. Cetermun nutaan ikaﬁracua.taleﬁmun ellivtuci. Iqlucuyuitusa,

37, HNutegztalegnun ceteruun picl. Angairtuvralartua,

39, Yo-yo-ertalegmun pici cetermun. Lagassuraralxiaruaxitua.

55. Cetermun igarcuutetalegmun pici. Nangneqliugug vumi mumigtaami. Tua-qaa? /

Tlzagqertua ikavurvlainartekamnek camek piciatun arecilallupeskunma,

57, Ataucimek wumigedd k lixaci. Ciuqlig pilinguaq cetermi agyasugarkauguq. Nallu=
yagucaqunaciu X-aalil'evkaa cetermi kegginacuaraam aclani elpecetun ayugagalnguq.

Ufinea Zlcnka-11u tamazta angnivtukut., (Pagtelaakarluki mikelnguut tamalkuits kali-

"kait wondgtellrullrie elluatun~llu kiuciit ellillyulleic),

39. Cctermun angyartalegzun pici. Alparvzma pirnaskelanritaatnga.

73, Ea...x pilingueavtalag Zun cetersun pici. TIlaliuncegtua,

75. K¢ _asiigack pilingucrtalegmun tekitukut, Angutat ilaliuryvuncegeaatnga.

77. Aquullereznex pilinguartalegmun cetersun pilel. Pagnakelanvitanka cat allat yuut

piilrit,

.. Pitegcautmek pilinguartalegomun cetermun picil. Iqlunriterrlainayuitua.

PR T
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93, "Pilinguallermun tuntuvagmun ceternun tekitdkut, Tliin{ cenertelartua,

2. Kalikartalegmun cetermua pici. Tangnirqurayulartua perr’'unii-llu.

4. Tua~1lu cetea nuussicuartalek. Akneivnargelrianka daimni anlioriuc,

o —— L —

20. Nuyiurutwek pilingualegmun cetermun pici. Ukvenggellriaruunga.

- -

33. Pelagtalegmun cetevmun pici, Cayulga tamiin maligtaqulanritaqa.

40, X-aalieci kuskavtalegmun cetermun elliciqaci. Uuminargellriatuuviga.

56. Cetermun akertalegmun pici. Ilana tamarmeng aiparrams-llu pirpakelaraatngs.

X~-aalikici elpecl ayugucikngalkevcenun,

$8. Tua~llu ceteq cainiguartalek. Ilara assikenritaatnga.

60. Ceteq tengsuutertalex., Umyuartecelartuz ilamaun pirpakenricuklua,

74. Ceteq cake-artalek, Arnat ilallurvunaeggaatnga.

76. Ceteq kuingirtalex. E£i.a tamalkuan cenrutaga.

78. Ceteq bansnartalax. Ilaliugavunaitea,

3

92, Saskartalegiun ceternun plci. Illini cenek umvuartecelartua gallavuteksunail-

rrurnex uozanl azsoiictern.

's)

54, Weniwa nangneqlirmur pilinguamun tekitukut elusksamun. Tua~qaa? tii{ni assii-

linvitcoany cenertevtlulartua,

.ilinguaq ¢iuglirmi cetermi ingriugut, Camek kiugarkarpecenek qanquma X-aeliciquci
keézginacuaraan aciani elpecetun ayuqngalnguum nalliinun. Atauciq kegginacuar piciu-

) .
Elﬁc‘;gniiuku, atauclg~-1lu Piciurpallurnilusi, atauciq-wa piciunriterrlugniluku

Text Provided by ERI
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"piciurrlugniluku-llu, ataueiq cali »icivaviversallurniluku nangentrat-1lu piclunyit-

qapigniluku. Waniwa ataam kiugarkarci. Uqurissiyaanritua kemgitsiivaagpeknii-llu.

9, Ceteruun manarcuutelegmun pici. Tannoice syuqueiatun assikaga.

25. Ceteq cuyartalek. Litvenni ayucucics cansalkenritaca.

27. Ceteq pingqaartalek. Cangalkenritaga Azavutzun ukverumalga.

29. Tua-1llu una ceteq neqtavtangqerciquq. Allamek neqtangqellriangqertukut. Taugaam
caorituq. Pilinguat {lait ataam aturaqluki picliqaput.Kiucicl ataam ellikiciki uum

neqtalgem cetranun kegginacuaraam aciaznun. Agayuyaraqlua calf pinarqua agsayuyaluaqer=

lznrilama.

A————

43. Tua=llu ceteq paralulek. Cangalkenritua wangnek ayugqucimtun.

45. Cetermun estuulurtalegmun pici. Assirnarqeticimtun assirtataunga.

61l. Ceteq qerrulligtalek tekitarput. Cangalkenritaca 1lawmnun ayuguciga.

83. Ceteq ikanrarcalek, Tarintumaanka ilanka taringnarqueimtun.

§5, Xenurraq nangnegliusuq uvunl tomigtaanl. K-azlikiei kegginacuaraam aciani elpeci

ayuzueivpeceiun ocyuqgnia.saveeni. Ilanka pivuzkek'onivrnagsaaqanka,

Kalikee!l wunigeiki cluglivmi cetermi <¢ikiutmek pilinguartangqerciquq. Tua-qaa?

Eliuatumt uitaled murilkelluku.

79. Iialiurivungeptacimtun {laliungegtaunga.

8. Tua-1lu ¢eteq nutegtalek. Allat cangayugcetengnacelznritanka, taupaam anagutevkenii.

383, Ceteq gayzgaurcuutelek. Piciunvitqapigtua {ialiuruten tungiini.

93, Coteral kenevtalegml., Yuut tamalkuita nalluaritelilyenka assikepritanka.

7. Ciieq negsurcuutetalek. Cacapintacama engelautekelaranka assiflnguut picingsautat,

‘n Kite-an cetrani wani uitaarkauguel. Sugtussiyzanritua suzkitsiivaesepeknii-1llu.

18. Ceteq akertetaler. Ayuqueiqa ayugucirkamitun avugenritug,
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12. "Tua-~llu ceteq napartalek. Neviarcarngarikanirnarqua wall'u tanegurrarngaci-

kanirnarqua.

26, Ceteq 'lumarrartalek. Ukverumaunga ukverumayugtacimtun.

28. Ceteq naucetaavtalek. Ukvekestenka amllerikaniisoumayaaqanka.

30. Ceterzun angyartalegmun pici. Iclucuviignii pinarqua.

h

44. MNangneqliuguk una uumi mumiztaami aliimatek (aliumatek). Pugigtaunga pugigyug-
tacimtun.
46, Xalikeel uunigeixi X-aaliluci~llu pilinguam cetrani kegginacuaraam aciani elpeci-

catun ayugazaloguua nalliini. Waniwa kiugarkarei. Yuugua yug'uvugracimtun ayuqlua.

3. Tua~llu ceteq piiescautevtalex. Ca tagvailemkn Pegeundergngamku tuaten ayuqsunritua.

62. ceteq urluvertalek. Anzavugaagha pinarcetacintun pilaragka. (pilallruagka, ak'a

tuqullrukagnek)

64, Cetermun sap'alirtalegmun pici. Cancassurarassiiyaagtua ilanka camek qanragata.

§6. Cetermi putiilkalegmun ellirtukut. Kenkekanirnarqanka ilanka.

80. Ceteq mingqutertalek. Cangalkenritaga gaillum Yuut allat pilallemnek.

82. Cetermun qanikcamek yuguslegmun.pici. Allat Yuut pinqegcaaraganirnarqanka.

84, Ceteq firtalok. Alla: yuut ilaliucanirnzesaaganka. iy

96. Ceteq nerrsuutetalek. IXfin! vuliucusaalartua.

93. Cetaq unatevtalex. I1%inf sueav=avvulavtua,

13. Ceteq kalikartalek. Qailka eiluarriuku aulukelaraqa.

15. Nangneqliq uumi punigtasni akalriaruugq. Qaillun ayuqueiqa elluarrluku aulukelaraqa.

X-aalici kegginacuavaam sciani elpecetun ayugngalngurmun.
17. Elintazmek pilinguartalegmi cetermerarkauguci kalikaci mumigeskuvciki. Waniwa

kiugavkarci. Cat tamaita atawapnrilagurtun ayucerrlajnalartua.

.. h'utaan ceteq kelassartalex, Uxvega kesianek atuvcuralaraqa.

33. Ceteq igarcuutetalex. {iuingnagelartua camek assiilngursek pilga nallunritagimku.

[Kc
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35, "Coteq pilinguaick kigoutnelk, Iildicl coodccanicvalrianck pilartua,

49, Cetermun lollipop~artalegmun pici. Calqa tamiini wangnek auluksugngaunga.

51. Tua=llu allgmun angqertalognun tekitukube Pacivkalartua pillrunrilkengamnek

qenqertekaaunii.

53, Cecteq candle-artalek. Cat piciatun pilaranka umyuarteqraarpeknii.

67, Ceteg uqulegartalek. Ellusrrluz asuininzgelartua ziparraanka flanka-llu ilagaragamki,

69. Agyamun ceteveoun tekituel. Tianka piroakluki calirit naligtaqulsranka.

71, Ceteq wmurcgtalek nutaan. Angayugzacia maliptaqularagka. (maligtaqulalliruagks

tugullrubagnek).

85. 7Tux=llu Ceteq ussuxcartalel. Ilsma umyuarit taringengnaquralaranka,

87. Ceteq energlek., Allac {1lzl{viarenka Cangatevkenii;_

§9. Uuni-ceteral.ciugliiuguq kegglaq. Yuut pellugeetelanritanka piqamek.,

99. Taqmagtalegmun cetermun picl. Aquigagama anagkengyunrulartua cirlaunruyullemnt.

14, Ceteq angityaam inglevtanglek. Assililoa zmllelartug,

16. Tua~llu ceteq anuqetzlek. Piyutaarutni equillemni~1lu atawaunritua,

18, Cetertun telkitulut aexiivialejuun. Oavalea assilanrituq.

32, EBllalliuvcuutelesazun exicviun pilel, Cat atavaulviit pirpallularanka.

3, Tua-llu czteq Wulutetalel.s iltin

=

wicivrluntun nilartuz clugliugernalua.

35, Ceteq bieyele~avielek. ftoveulvianash conak pisciigalligelartua.

50, <Ceterezun peksunck { Xayanjzunek) pilinguartalegumun pici. Areagisllugutenka

gceizplua arengigtelaranka.

52. Tua=-llu ceteq qusngirtalek. umyuaga cimirturalaraqa.

$4, Ceteq ipuussutaalek, Arenqiallugutenka qimangnaqelaranka.

.68. Nangneqliq uumi mumigtaami kagitnguut. Kiugunemni caliarkanka pilaranka.
70, Nangneqliruun mumigtasmun tekitukut., Cetermi mulutuulegmi uitaarkauguci. Ilanka
aguagutelaranka.

ERIC

IToxt Provided by ERI
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Ceteruun tengssutetuiesmun pici. flaue wiscucilacotun 2vugelanritua,

Cetiq kazeksagtaloks Cimah nssiksllenmaly tanelartua - yugni tamaitni nallunrillemni,

Dolitinn QUILULALK FIlanjUSTUIanoLun Fhel. ooiland yusad atawalilaaritua.

Tea~ilu cclovad crnod puyaiver plilngualogni. Allaavet qallayutlerkait capiraqga.

1

100. ¥asgnegliq ceteq atikujtangiertug. Tua-gaa? Caquoiatagama ernerpak caarkanka

O

ERIC
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RIUCTIT KALIEAT 6

plelunriterrluk
pleiurrluk-1lu

plcelunritqapik | piciunriterpallug plceiurpalluq | pleluqapik




TENNESSEE -MT FLLMEGGNEK TANGLLERMENG CUQYUTIT
Yugtun Mumigtelleq Cimicuaqalleq=-1lu
KIUCIT KALIKAT 7

pleiuneitqapik. | plecfuneiterpallug |piciunritereluk | piclurpalluqg | piciuqapik
piciurrluk-1lu
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I'ENNESSEE-MI ELLMEGGNEK TANGLLERMENG CUQYUTII
Yugtun Mumigtelleq Cimicuaqalleq-1lu
KIUCIT KALIKAT 8

piciunritqapik | piciunriterpalluq | piciunriterrluk piciurpalluq| piciuqapik
piciurrluk-1llu
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TENNESSEE~MI ELLMEGGNEK TANGLLERMENG CUQYUTIT
Yugtun Mumigtelleq <Cimicuaqalleg-llu
KIUCIT KALIKAT ¢

plclunrltérpalluq piciunriterrluk | piciurpalluq| piciuqapik
plciurrluk-1lu




ex.

INSTRUCTIGNS CR X
PARENT QPINIONAIRE ’

Pashody-Hearkins

{1971)

Zxsminer,

We would like to have the parents ¢f all the secnnd Yeear
students in school in your village answer the PARENT OPINIONAIRE.
This well msen if there are ls second year students in school
aand 17 they &l11 have a mother end father able to answer the
cuestions, we would have to have 30 PARZNT QPINIONAIRES completed
for that school.

The guestions may pe read to the parents. The point 18 not
wnether the psrents sre gble to read, but whether they have en
answol, or opinion.

The test may be given in the homes, or you may wish to have

the parents coite to school. Tho test may be given to the perents

as a group, or presentad individually. Please be sure, however,
that each parent answers without influence from another parent
gnd please indicate in a corner of the answer sheet whether the
opinionaire was responded to in a group situation.

All msasnuals and PARENT OPINAIRES when completed, are to be
forwarded to: Judith S. Harkins, 1256 Redwood Court, Anchoréage,
Alaska, 9950L.

O Thank you very much for your help.




SLUIRQUATEY ANGAVTL LY TWEYUARTEQUTIITHUN

Yuveriristemun,

Hinguqliremek alrokumek elitenauleriit anpgayuqritnun tamaitnun
nunaveeni kiuscgl.aaasut una kalikag apeqeuleris ARGAYUQAAT UMEYUARTEQUTIIT.
Una waten ayuqeciqug: Akimianek elitenczurartangqergan kinguqlirvemi alrakumi
elitenaulevianek, czli tamaremeng ukut elitenauleriit aanangqerqata aatang-
gqerqata=ilu kiuyuuvsaleriizenak a§eqaﬁrutnek, yuinag=gulenek akurtureyuge-
yaaqukut twaken elitenauleriit elitenauveviata nuniitnek ANGAYUQAAT UMEYUAR-
TEZQUTAITNZX iniumclerianel qaqllluteng.

Kia allan angeayuqack nasqicukunikek apeqaurutnek piqainauguq.
Anzayugaa:r neaciyugengalvit wall'u nasagqisciigatelrit catengungaituq, taugaam
canek kiungeinsqerrreiak wall'u catiek uneyuartequciak.,

Nespaayun yut ellalie encitni wall'u elitenaurevigemi piyukatgu
piciztun pinarqug. MNaspaayun amlerenun wall'u atauciuqaqluki angayuqanun
pivugitaeiicetun pivenarquq. Taugaam angaypqaat allanek yugenek atanirturenar-
geaericult qailiun kiulleveuegni., Cali keli%am kangiranun igaulluku qaillun
naspaayun pivkalrulranek, katungqaluki angayuqaat wall'u atauciuqaqluki.

Tamalkuita kalikat ANGAYUQAAT-LLU UMEYUARTEQUTIAT tamalkuita
iniunarikata tuyugnarqut wavet: Judith S, Harkins, 1256 Redwood Court
Anchorage, Alaska $9504. (Air Mail-areluki).

Quyana cakneq ikayureluta.

Judith S. Harkins
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I.

II.

rarent Cpinlonaire

Pesbody-~Harkins
vage 2
Information
a.00 vou Xnow the nare of vour child'= teacher” ves
b, vhat 1= 1t?
¢+ I8 there a vrincloal at vour child's =schonl: yes

., +hat 1< hi= nawet

e.How much =alary do vou #1ess your ¢rild'e teacker
Takes avelrv mwonth?

f.Does the law sav vour cnild has to ¢2 tn school? vyes

2,1t there 1o a lau, d4oes it t=11 Mi~ o =0 until
a certaln age? ves

nh.If yYou gald yes to iter 'g', uhat age do vou
think the law says he must be uhen he leaves
a2chool?

1.4hat does the word 'drov-out' rean “hen peovle
are talkinz about children?

Y.Guess the anguer to thie aguestion. Cut of 10
¢hildren that o to =choonl In vour villace. howu
manyY will =tart in the flrst grade, and wlll =stay
until they finish 12t% zrade?

kK.Guess how much monevy it coets to rducate vour
child for one Year.

l."ere does the =—oner c¢om=2 from to pav the teacher,
buy the books, heat the schonl and other things
so vour child can zo to school? Mo really vays
for it?

m. hat 1s your child learning in =schnol?

Communications

a.Have vou talked with your child's teacher this
year? vyes

no

no

no

no

no



III.

Faren’® Ovinlonaire
t2abody-Earxine

page
H,D1d vyou &et anyv lenter, or wrlitten
rateriasl from the =schoesl this veasr® ves
c,oes vour child tall veuw about schonl? yes
d.Have you heen Lo any¥ meaetings gt the
cchool thie veaar? veea
g, ~ould vou li%e tn Xnow Mmore ahout vour
child'e echonl? vyag
f.If 'ves' ,shat %inds of thince would vou
lixe %o Vrnou?
£.00 you belong to a2 Parent=Toagcher Club”? yes
heIf 'yes',d0 you 2o to all the meetinss? ves
1.%hat do you like about the meetines, if
you £o?
J+If you don't 2o to the meetings, why 3o
you stav avar?
Attitude
a,Jould vou like vour child to tecome s ves
teacher when he =rows uo?
b, Jhat do you think about the money that too too
teachers are pald? much little
¢, vhat do vou trhink about the teacher's too tco
iob? nard easy
d.Do you think =Z2ood teachers are hard to
find? ves
esIs 1t nard to keev Zood teachers? ves
f+3Should teachers et mrore money for
avery yvear they teach? vesg

no

no

no

no

no

no

no

Just
right
Just
rignt

no

no

no



IV.

z.Are most teachers gond at thelr fohe?

h. smat do vou think 2f the =chonl hlldines

1.If vou sald 1t 15 'too little?', +that Ao
vou think should be 944247

i.5hould the school hulldine he used far
other things bhe<ide teachine childrer”

General Rapnort

3, hat ars the best Lkings gno0ut vour chilite
school?

b.20es the school hrave any blz problems?

c.If 'yes', vhat qre thev?

d.sould vou like to %elv run the school?
e.dould you like to declde wne shonwld teach?

. hat subjects do vou think <hould he
taught?

farent Ovinlonalre

reabodv=-Harkins
vage 4

Yes na
ton too lust
nie little right

ves no

yes no

yes no

ves no



ANGAYUQAAT CAMEK UMEYUARTEQUCIIT
Peabody-Harkins
1971

Alerquatet

Imirenarqut tamalkuita camkut nalluneritnarqelri.r wyagenirenarquq-llu
kiuluki tamalkuita apeqaurutet pivugengatacimitun elluarlluki. Nallunerite-
narqenevritaput kitawucin.

Kiucit tamaremeng igautnarqut apeqaurutnun kalikanun tegumiangn. Kiucit

tamalkuita tuaver elliscligalkata aciitnun wall'u allamun kalikamun pi-

ngeremeng cangaitut.

nunam atta } ereneq, iraluq, alrakugq-1lu
Vaveinek L
[ Kass‘aq//Yup'ikf!Allai:] Alrakungqerrucfﬁ\ \ arenaq/7angun _J
ukveq alrakumi akingun [T cami grade=-ami elitenéﬁﬁefi*
lrulleg
\ Qavciuciat mikelengurpet elitenauleriitJ \ Calilartuten-qaa? Camek?
1-‘— e L

(Qalarcaraq atuyunakekengan I




Angayuqaat Camek Umeyuartequceiijc
Peabodv-Harkins 2

I. Nallunairutet

a. Nalluneritan—qaa ireniarpet elitenaurtiin atra? l livi qang'a

b. Kituuga atra?

c. Ireniarpet—qaa elitenaurevian! angayuqerpagtangqertuq? L-iiyi ﬂ qang'a

d., Kituuga atra?

¢. Qayutun akingelareyuksiu ireniarpet eolitenaurtii ataucimi iralumi?

f. Alerquutenguuq-qaa irenian elitenaurenaqniluku? Lqiiyi ] qang'a

g. Alerquutetangqerqan, alerquun-qaa qanerumauq qavcinek alrakungelranun

elitenaurenaqniluku? i iiyi | qang'a

h. Angelrukuvegu "g.''-aq, qavcinek alrakungqernaqsuksiu elitenauleriim

taqlerkaa alerquutem pisqutii atureluku?

i. Camek yuut qalartagqameng (Kass'atun) 'Drop-out'-aamek pilartat?

j. Apengenaqkiu uum kiucia., Quleni mikelengureni elitenauleriani qavcin

qula-malerugenek alrakurluteng qaqiciciqat?

k. Apengenaqiu qavutun akingqelra ireniarpet elitenaulra ataucimi alrakumi

l. Kia akilitelartaki elitenauristet, kia-l1lu kalikait akilitelartaki, cali
allat mikelengurpet atureyukengai elitenaureyaquni? Kia 1ilumun

akilisengaaki tamakut?

m. Canek elicarelarta irenian elitenaurevigemi?

IT, Qaneruguraun

a. Qallaruteqaqsaitan-qaa irvenlarpet elitenaurtii mat'umi alrakumi?

[Tiyi | qang'a"




Angayuqaat Camek Umeyuartequciit
Feabody-Harkins 3

b. Kalikangelruuten-qaa wall'u camek piciatun igausengaleriamek elitenaure-

vigemek yumi alrakumi? ‘ iiyi l qang'a

¢. lreniarpet-qaa canek qalatrutelaraaten elitenaullereminek? iiyi [q ]

d. Quvurtelivalruuten-qaa uumi alrakumi elitenautevigemi? Iyl anng a

e. [reniarpet-qaa elitenautevia natluneriqanireyugan? [:jTyI 1 qang ' a l

f. Angelrukuvet cagapiaraatr nallunerviqanivevugciki?

g. Angayuganun-qaa elitenauristenun-1lu quyurtetulinun ilagausengauten? (PTA)

| i_1yi_J [qangta :J
h. Quyurteliyarlainatuuten-qaa ilagausengakuvet? | ifyfq1 kqang'a'}

i. Cat assikelarciki quyurtaqavci?

I. Umeyuaqucig

a4, Elitenauristengurcesqumaan-qaa irenian angelikan? ‘ -ffi:; Eang a |

b. Cangalkessiu elitenauristet akingutait? anagutuq ikgetsiiyaagtuq

pitaldestuq

¢. Cangalkessiu elitenauristem caliara? capernaqsiiyaagtuq qacigenaqsiiyaagtuq
pitalqegtun

d. Assileriit-qaa elitenauristet paivenganericukaten? t::_YY;iﬂ [ﬁgﬁgfé;]

e. Assileriit-qaa elitenauristet tegumiaqelrit capernqrquq°[::;_'h_J - ang a‘]

f. Umeyuarpeni-qaa clitenauristet akingutait amlerikanitenarqut alrakuagan?

(i i fe's )




Angayuqaat Camek Umeyuartequciit
Peabodv-Harkins &

£. Elit¢nauristet-gaa assirpallurtut caliamegni? i fiyi qang'a_J
h, Cangalkessiu elitenaurevigei? anpsiiyvaaptuq miksiiyaagtugq pitalqgegtug

i. Miksiivaalrunikuvegu, camek ilakanirenagsuksiu?

j. Elitenaurevik-gaa canun allanun aturenarquq elitenaulerianun kiingitnun

pivkenanku? l iiyi j lqang'a

IV. Uitanqegcitman

a, Cat assinkacagaugat ireniarpet elitenaureviani?

b, Elitenaurevigci-qaa canek arenqiallugutengqertuq? | iiyii} qang'a

¢. Arengiallugutengqergan, caugat areqiallugutai?

d. Ikayuucugtuten-qaa elitenaureviim egelerutelranun? | 115%:] [éang'a

e. Elitenauristekanek-qaa cucukilerianun 1lagaucugtuten? i::_?ikY i ldaﬁg‘a

f. Canek elitenaurinaqsuksiki elitenaurtet?




TABLES




PART I (Infurmalion)

Quont ton # Points

H 1
b 1
< n/<
d 1
o 2
£ a
¢

' J a

r--!

O

Y n ]
1 1
3 1
k 2

14 points

Qucstioq

Do you kuw tho nawe of your c¢hild's tcoaciy

What 1s it?

(question deletoed from consideration)
What i his nome?

How much =alory do you guess your c¢hild's
toenche s makes every month?

boes tue Jow say your child has to go to
scnoel?

If there is a law, does it tell him to go
until a ccrtaln age?

If you =oid yos to item "g," what age do
you think the law cays he must be when he leaves
school?

What does the word "drop-out" mecan when
people are talking about children?

Guess the answer 0 this guestion. Out of 10
children that go to school in your village,
how many will start in the first grade, and
will stay until they finish 12th grade?

Gucss how much money it costs to educate
your c¢hild for once year.

*Mcan of all responses for this item was $395.00.

of the responses.

Quantitative Coting

yes=1l; no=6

any answer=l
no answer=0

any aunswer- 1
NG answer=_0
4200- 4600=0
S100--5200 o~
$500--S700=1:

oli.omvasesD’

yosl; no=0

yoss-d; no=0

14--18=1;
otherwlise={

positive roesponse-l;

oLherwisce=0

2-4=1;
otherwise=0

$900-51500=2; $700~

o
L;J

£

P -
- A

TrRITg

et
A

AloTropouan

$900 or $1500-$1800=

1; otherwise=0

This was uscd as the basis for evaluation



¥o91~-

Qucstign # Points
1l 1l
m 1l

PART 11 {Comnmunications)

a

i

3

Qucrtion Quontiiative Co’

where doos the moncy com> from to pny the
tcacher, buy the hook:s, hcat the schon! nind
otrher things so your child can go to school?
Who recliy pays for ic?

What is yvour child lcarning in school?

= 35 poipnts

Have vou talked with your child's teache
this year? :

Did you gct any lectter, or wrxittcon matosial
from the uschool this ycar?

Docs your child tell you (hout school?

Itave you been to any meocilings at the schotd
this ycar?

would you like to know moroe aboul your child's
school?

If "yes," what kinds ! things would you like
to know?

Do you bclong to a Pureni-Teachcr Club?

If "yes," do you go to all the mcetings?

What 3o you like about the mcetings if you
go?

If you don't g0 to thc mcetings, why do you
stay away?

*Sco .. only for thosc respondents who answercd "yes" tO question Ile.

**Scored only for those respondents who answered "yes"™ to question IIg.
**4tgcored only for those roespondents who answerced "yes®™ to question Ilh.
****Scored only for those respondents who answercd "no" to guestion IIh.

goverraents
otherwise=0

posiiive e,
olhor . Lse={

yeisod;
oL horwise=0
oo 3

othe. vise=0
yoio%; othey. | o

you oh;
olLhrrwise=0

yoru-5;
olhorwise={

positive reo o

“

othcrwise=0"
yes—=5; otheri o C
yoes=33 otheiwi.oo (77

positive r¢.;foim-2;
otherwise=0Q0+"7%

pOSiti_~.’G rocLonses 2;
Othc r\\'j_s Q:.'O Aol

-

A




PALY 111 (Attitude) = 32 points

QOuestion # Ioyvint s Oucastinn Quaontitalive Coding
a 5 Would you Yike your ohild Lo Lecowe a teachos yos—h;
whoen he Gross up? otherwise=0
b 5 What do yovr think oboal the money the! tenchers too little=5;
ave peid? B : Jusl right=:2;
tou much=0
< 5 Phat o y.u Uhinh obovi the teachr's job? too hard=5; juuil
L richi--2; too
oray- D
d 3 Mo you thi: 1t gond tenchoe- o gre haxd Lo 1 ind? yoi 3; otheuw in. -0
c 2 s 2t herd Lo keep goud 10 ol ? yooo #; othere D
i 3 - Shonld Leachers gebt more noany for every, year yes=3;
thoey ltoael,? oulicrwise=0
| et
P - . 1 .
o q 3 Are mosi Lceachers ¢ o7 at lhelxr jJobs? yos=3; otherwine: O
[
h 2 What do vou think of {he school buildsong? too little=2; -juut
right=2; too hig=0
i 2 1f you oid it is "too litlle," what do you positive roupoase=2;
tihink should be added? otherwise=04
J 2 Should the school building be used for otherx yes=2;
things beside teaching children? - otherwise=0
PART 1V {General Rappori) = 19 points
a 2 What are the best things about your child's positive response=2;

school?

otherwise=0

*5Torcd only for thosc respondents who answered "too little" for question IIIh.

£
4
7

ERIC ,

Aruitoxt provided by Eic:
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Oveation 1 rodte: Quoeslion Quintitative Codineg

b 2 Bocs Lhie acehioel have any bhig problomnns? no=2; yes={

C 2 I Yyon " whel are thoey? o poniiidve response -?;
otherwise-0%

d 5 Would you like to help run tho school? vensh;
otheowise=0

e 5 Would you like to decidc wvho should teach? yes=5;
Gtherwiann=0

£ 3 het subject s do you think should be positive reasponse=3;

ot
LS}

FScorad only

ERIC

Aruitoxt provided by Eic:
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TRILE VI o~ Rarent Oninicnaire Test -~ Geodness of Fit for Normality

Distribution . ClgsE Eid 2 5
Class £ Point (%) £x X" fx<
50 1 48 48 2304 2304
51-53 3 23 158 2809 8427
56=-350 L 53 232 3364 13456
§1-73 11 63 693 3969 43219
72-30 235 68 1700 4624 115600
31-~93 2 73 148 5329 _20658
' ‘5 2578 204322
Means = 2878/<56 = &1.7 R
Standarda Deviacion = \!204322346{64'7)2 = 15.99
Distribution Hormal Area to the Area- of..Class. Expected
Class Deviate* Left of ¢ Interval Freguency
< 50 -0.92 .1783 .1788 8.2
31-55 -0.61 .2709 v 0921 4.2
56—-50 ~0.29 . 3859 .11538 5.3
61-70 0.33 .6293 .2434 11.2
71-80 0.96 .8315 .2022 9.3
>80 SO 1.000 .1685 7.8
*Standard Deviate= iig%égﬁ
observed (o) expected (e) {o-¢e) (o-ei2 (o-—e)2
e
1 8.2 -7.2 51.84 6.32
3 4,2 -1.2 1.44 0.34
4 5.3 -1.23 1.69 0.32
11 11,2 -0.2 0.04 0.00
25 9.3 15.7 246.49 26.50
2 7.8 -5.8 33.64 4.31
37.79

Degrees of freedom = 6-3 = 3
O _significant at o<, =

~I57~ —



TS i) Lo -_ 2T e - - .
TADLE VII Vil L SOLLDN LG

aTenod~2alrs Sigy
LTI Uae PLrens Crialooalirze
Test Control Exporimental Difference Ranks Negative
Saction {Englioi) (Yalk) di Ranks
ti
Z 8.9 9.1 0.2 +2
2 22,3 22,2 -0.1 -1 -1
3 23.7 25.3 1.6 +3
4 11.9 14,2 3.6 +5
Total 6544 7C.8 4.4 +4
total = 1
5(6)

MT (expected value) =

£T {expected negative ranks standard deviation) il (5) (6) (11)
24

1.0 - 7.5
3.7

£ (normal deviate) = = 1.76

Significant at « .= .04

-168-




TABLE VIZI - Chl Souaze Teet for the Pasent Opinionaire -
Aceituis Scaocion
TLARGUAGE 24 24 Total
Englisn 6 8 14
Yuk 25 7 32
Total 31 15 46
el - 2
o o ' [(o e) %]
(observed) ° (expected) {(o-e)~% [(c—e)—%J 2 e
6 90‘-‘{ _209 8-41 0089
8 4.9 2.9 8.41 1.83
25 21.9 2.9 8.41 0.39
7 1.4 -2.9 8.41 0.81
3.92
Significant at e = 0.05

~169-
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TAALE HAL - Wl lcowoa Mavenod-vnirs Signe.--iank Scores 'or All
s 0l YUl
Tost
Saction English Yuk Di Rank Ti
1 238 22 -5 -3 -8
2 5 6 +1 +1.5
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0 22 22 0 -
3 & 3 ) +8
G 7 3 +1 +1.5
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3 i3 12 0 -
9 7 4 -3 . =3.5 -3.5
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Date Testod :_Dncomhcr 1972

e e g v —,

Village -~ Kwethluk

~READING __
Voeri.nl=
Pictoriul Language Covprehonsicon Vocabulary | Rolsl Read o
Ascsocluabion | Perception
S —_ T U e
RS G B RS GE 3 5 Gh % { RO Gl % R G %
1. Jackson, Varlaan |13 11-3 | 26 g5 {1-4t 30 {21 {1215 121 2-215 221 ll—’ g?f
2., Mann, Kathfhﬁ _iﬁ 1-7 "31 12| 1- Oi lf Ej;__gémngim 511“ EEhhwgg_ ;: _‘L2 
3. Phillips, Annic 3;* gtgrmgg“_fizﬁh3v3 81 ] 19 2—3. 55 ?L':I-I 2-9 | &5 3&5- 2:5 G
4. Owens, Sophilic 25 1 26 [ 73 93 ( 1-8 1| 42 —2:—1* 2=-5 1 69 _2-3, M;E__EZ_}—-I[;{-}*JH :’:- _ '.;IOI ”
5. Guy, Paul 25 | 2-6 |73 | 100 | 3-1 | 76 | 24 | 2=7 | 76 | 25 | 3-2 | 89 ‘_if}: 2-0 | &4
6. paul, Evan Jr.. [11]1-3f16]| 14|1- lo1|16]2-11 a8l 13{2-3 58_;*5_4 _i—-ﬂ—i_ 01
7. Guy, Blizabeth 29 12-8 801110 3-2} 79214 2-5 égh 29 4+ _E“ 189H ELIA{S}
8. Nicolai, Anna - h T
Marie 26 12-6 | 731101 | 2-4 158116 ) 2-1748117 ) 2-6) 73] 160 2—5j 70
-9, Michael, Michael | 24 | 2-5 | 68 84 § 1-3 | 27 ﬁg;- 3-1 {86 15| 2-4} 63 ] 150 2—5 ﬂ;;_
10. Nicolai, Moses 11 {1-3 | 16 58 | 1~ 03 2 1- 01 911-71 30 *mgaﬁﬂzi_r*agﬁ
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Verhal Languagc Conprehennion |
Villagoe Pictoria) Percepticon

RS % He %

o

N 2 RS

papaskiax 22.7 1 50.6 104.5 ] 5%.1 15.6 | 35,05 12.0 ] 39.3

VUSRI S RPN (NI PO JI NP S JNU S

welhluvk

8 RO & I I A S B PO S
AU I IS R [ R i A SR S EUUR BV

é» Napakiak® 66.8 1 6.1 73.7 | 13.6 10.8 | 15,2 5.6 | 25,2

o VPSR URURORN PRI S NS W ORI N ST U S SN e e e

V' Nunapitchuk¥® 6.8110.3 289.8 1 33.9 10.81 15,2 In.¢ 1 29,

FTu e

-t
al
0
—
=
Ol
o
Ly
[
<
o

'otal Yuk 7.7

15.2 10.0 ¢ 27.0

rotal Sample 15.8 1 29,7 86.7 | 35.0 13.6 | 26.7 12.1

]
H i

. L —

*villages using the Yuk Educational Program in their schools




AN 4 - OnaLrala ol Moy conoer LW
source of Soald OL Degrees of Mean
Variation Sqaares I'recdon Squares
A 5264.7 M 5264.7
3 3078.3 1 3078.3
AB 769.0 1 780.6
C 22148.8 4 5537.2
AC 46,2 % 115.3
L 22162.0 4 5540.5
ABC 253, % 4 60.3
K 132.6 1 o 132.9
Errox 1951.2 19 102.7
Total 56221,2 39
Variasie Consttation Sigaificance
Frp 132,9/102.,7 = 1.29 none
F& 5264.7/252.7 = 31.3 001
7 3075.3/162.7 = 30.0 001
Fa 5537.2/102.7 = 33.9 001
Fan 780.6/102.7 = 7.6 .025
Foo 115.3/102.7 = 1.12 none
Fac 5540.5/102.7 = 54.0 A0L
Fane 60.34/102.7 = 0.59 none

* The ANOVA computer program from the IBM 1130 Scientific
Sabroutine Package was utilized for calculations of Sums of
Sguares and Mcan Squares.
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Qo M < LT AL e Does sSuore Tor SRA
Sroup 3 L 27 L Ty 27 Total
JOFS TR 2 15 20
Vi PR 5 21
TYoval 2 20 41
: ‘ - ) PPN R
o) % e {o=~c) =¥ ‘{J—e)-é}z \(o~e) :]
i i - !
i
Lo i id.70 L.74 22.47 2.09
3 E 10.24 kT 22.a7 2.19
_ 1 .-
5 ; 10.24 -4, 74 22.47 2.19
15 ! 9,76 L 22.47 2.30

.77

[T S RO

ai vl o=

Fa S R W I Y ]
Caldl KXK -

Square Language Porcention Score for

SRA (Score)

Groupg

Score 90

Scoxe < 90

Total

Englisa

Yux

[
-

6

15
21

20

21
41

Lo-e) =5 12
[

o | o (0-c} -5 | (o-e) -] ?
¢ P 1o.z24 -3.74 13.99 1.37
13 i 10,78 2. 74 13.99 1.30
MY $.76 3. 74 13.99 1.43
S 16,24 ~3.74 13,99 1.37
5.47
Significant at < = .62
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R e s S el v e A \.‘C:.CQI'l\.,LlC:)

NPT SRR (SN 'Total

E Y R *5 3 20

“!.I.n Y 5 l\} 21
toeal 2% 2L : 1

(f
)
C
|
4
!
[ g
O
]
o
gt
I
w
L

- i - 4 . ! -~ g
o H IRV AT “h.?é i 52.&; 2-19
Ty - JRRVIN IR , SR i 22.47 2.0%9
. I i
" - ; - e : . ,
-3 : .7 | G.74 I 22,47 2.30
3 L Lo -3, 74 i 22.47 2.19
i _EatF
- EEReY - .- = -~ 4
J.-L_’..J_J_L\...x [ =N - - WL
DO WNERUI - CuL Sqguave Vocabuliary Score ior SRk {Score)

Sroug Score 712 Score € 12 Total

Zrngiisa 13 7 20
Yux 8 15 21
Total 19 22 41

|
o e (o-e) =) {Fo-e)—klz cﬁo'eé'él?

g 3,72 ~3.23 10.43 1.07

LLLIT 3.23 10.43 0.93
. FoLT 3.23 10.43 ~ | 1.13
7 ©10.73 ] -=3.23 10.43 0.97
4.10

Significant at&f = 0.05
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acitn Center, 19690.
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NRGAVIi.ic: NeoAvLLie mental Lediih Center, 1lbo3s.

Gallep, Geowge, ¢ _wnuion Views the Public Schoois.

Frincecon, now uwersey: Gai.ug incernpational, 1969.

Hynas, Janes Effective iflcne-School Relations. New York:

LinGdguist, E. Design and Analvsis of Experiments. Boston,
Massachusetts: Houghton Mifflin, 1953,
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United Stauwas, 1978, Auscin, TexaS: Souc-hwest

P

uuubuu.q4;_ ucvo’os~anu'zhooroLo*", Office of Education, *
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Billngual Bducecion Act, Statutes at Large. Vol. 81 (1967).

Reports —= Fublished

Cultural Bilingualism and Composition: Native American Educa-
clon at the University of Oregon, Znglish for American
Incians., William R. Slager, ed. Washington, D, C.:
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